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. THE CURRICULUM RESEARCH AND -
DEVELOPMENT CENTER

School of Education, Indiana State University
{

The Curriculum Research and Development
Center of Indiana State University provides school
systems the opportunity to secure aid, encourage-
ment, and cooperation in curriculum development
projects. It coordinates the participation of Uni-
versity personnel engaged in curriculum work, pro-
vides information concerning curriculum develop—
ment, and initiates and sponsors curriculum re-
‘search projects. It is the contact point where public-
schools initiate inquiries regarding curriculum and
acts as a vehi- » for communication betw lemen-
tary and secondary schools and the Unibersity. Al-

“though the CRDC operates as an agency of the
School of Education, it represents all departments
ofs the Ur;&emlt) engaged in curriculum develop—
ment proj

Services of the Center are of these major types:

Consultant services—The Center makes available
specialists in various curriculum areas to aid in
curriculum development. This is on 4 contract bhasis
and can be adjusted to the needs of the particular
task.

N Leadership—In the Center, University -persohnel
and others have an agency through which curricu-
lum change cah be advocated and other opportuni-
ties to exercise leadership provided.

Warkshop and Conferences—OQne function of the
Curriculum Research and Development Center is
. the planning and directing of on-campus conferences
and workshops as well as those carried on in a school
system engaged in curriculum development.

. Printed Materials—The Cehter produces course;
of study, bibliographies, and similar materials.

Research and Experimentation=The Center pro-
vides an environment which encourages research
through supplyirrg materials and services needed
for experimentation, providing an atmosphere for
communication and sharing of ideas, and aiding in
acquiring funds for worthy projects.

- . .

. David T. Turney - Charles D. Hopkins
Dean, School of Education Director
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FOREWORD . ) .

The bulletin you hold is ‘the rasult of ;several’ years planning, effort,
and experimentation in the fidld of Group Dynamics at Indiana State
University. The advent of the Group Dynamics Laboratory at Indiana State
University in 1969 was preceded by many earlier efforts which took place
in various claesea and informal groups. Fortunately, the School of ,
RBducation. of Indiana State [niveraity had several members of the faculty "
vho had received training 'in group dynamics and associated fields and who
were enthusiastic in their commitment to develop their own and othars
skills in human relationships and communications. The ‘leadership within
the School of Education encouragéd their efforts. -

Out of this ferment the Group Dynamics Laboratory was born. The

activities of the lab have not been a grand and glorious success story.
Like ‘any exploration into untrécked t‘rri;ory the journey has been marked
by fructrltion-.eﬁﬁéhuli{ion-. and many discouragements. And yet, the
group laboratory method of learning has proved its value. There is today )
a general acceptance of ,the approach, and the activities which were once)
regarded as "for out” are now accepted as a part of the general mix of
prof.cclonll'pr.plrltipn.2

~

'Althqu;h';roup laboratories are not uncommon on college and university
campueee todgy, information about them is not easily found. Exchanges of
"Phnt we do and how we do {t" are lacking. The literature ie often
confined to reports of experimental studies or to philosophical essays.
In this bulletin, Dr. Brown has addressed himself to sharing his and
oth,{'- expariencea in the group method of learning. He presenta a . ’
hietbry of the group dynamics movement, an account of the group dynamics
laboratory at Indiana State University and the results of a follow-up
study of the participants of the laboratory. More specifically, he has
presented a "what we do and how we do 1t" of one group laboratory)

Case studies of successful curriculum practices are always valudble,
not only for sharing with othefs who hold the same objectives, but also
for those who seek understanding of areas new to them. If this bulletin
can aid those who want to know more about group dynamics as a route to
learning, it will have served its purpose.

Dr. T. C. Venable
Assistant an for
Craduate Ssxgie-

School of Education
Indiana State Univer:ity

—
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NOTATIONS FOUND ON THE INNER FACE OF CAPTAIN BELL'S JOURNAL ‘
. . " ’

. . and ao, by God, 1 wish I could meet myself, and be introduced, as
a perfect stranger might -- for then 1 could maybe judge my being, my aoul
1f that thing exists . . . . and my opinions. ' ’

Who in the world would not treaaure, and at the same time Aelr. auch
a meeting? Stupid as I am, it seema to me it would be the greatest
adventure of all, for aren't we, 1f honest . ... . vastly concerned with
ourgelves? And when you start doubting, like me now, durisf§ theae timea
.. . . how can you tell right from wrong? What kgnd of a man could have
the nerve to judge his fellow human beings? Who has the nerve to sét |
himself up as Ged? , : . .

1 find the exploration of others a discourdging job, and in seeking
myself, an even greater confusion of parts. Now, it seema to me that no
person is of one dimenaion, neither white nor black, evil or good. It
atems to me they arg like.a ship, of depth and beam and frequently
unpregictable behavipr . . . . but who really knowa?

Ernest Cann's Twilight for the Gods

N
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PREFACE

What muat be realized ia that every human being ia a problem
in aearch of a aolution. Some are merely parts of the problem,
while othera contribute Pﬁrt of the aolution. Most of ua--all of
ua--need a aympathetic ear and a aolution to the probilm which {a
the meaning of our livea--what our livea are, what they ahould be.

Aahley Montagu

. .

Indiana State Univeraity airnice the apring of 1969 his offlrcd'througb
the School of Education a courae, Tducation 415-512;(Cr0up Dynamics Lab-

oratory. Although auch couraes have been in exiatepfte at many univerajgfiea
for a good many yeara, "group dynamica” and "laborftoty learning” are terms
that are atill not fully underatood by meny within the educati 1 ayatem
as well a8 by the iqpcrnl ublic. Thia booklet deacribea the learning
experiencea that take place*in and as a reault of auch a laboratory

. " The booklet ia in four parta. Part I preaenta a brief hietory of

the group dynamics movement, focuaing eapecially upon the hiatory of the -
National Training Laboratory of the National Educatiom Asaociation. Some
significant characteriatica of laboratory learning are ahared along with
tmportant ground rulea of training group activity. Alao, a brief review

of aome relevant learning theoriea 1a included.

Part 11 deacribea the group dynamica laboratory at Indiana State
Univeraity, 1ita blck;rouﬂﬂ'lnd development, the ataff, the atudenta, and
the training aeaaiona. Part III ia a report of the findinga of a 1973
follow-up atudy of former laboratory participanta that waa deaigned to
aecertain if the atated purpoaea of the courae were being accompliahed
and whether ¢he learning deaigna had any laating effect. Finally, Part IV
summarizea the prelent atate of the laborgtory approach to learning.

1 am indebted to my agpveral tolleagues and many atudenta who helped
make poaaible the group dynamica laboratory from which thia booklet atema.
Special recognition muat ba give to Profeaaora Stanley Croaa and David
Criapin who helped develop the courae and worked with me as a teaching-
learning team during the firat yeara. Since thoae early yeara, Dra.
Laurence Pasamore, Patrick Cerra, Foreat Tate, and Wi{ll Persons and
dGmeroua doctoral® atudenta have shared {n the planning and execution of
the-laboratory.

The proceaa of re-education aa deacribed herein ia not without ita
#®atreaa and accompanying problema. Appreciation muat alao be expreaaed to
my former department chairperacna and to Dean David Turney and Asaiatant
Deana Tom Venable and John Hill for their profeaaional and moral aupport
during aome of the difficult timea, Yut- more importantly for their auppors
of profeaaional conaultanta from tﬁlINltlonnl Training Laboratory'a network
of trainera. Theae highly trained pgople have been an aaaet to ua in ~
upgrading ataff akilla and in keep(qg the laboratory on target with the s
atated goala. ' ,
. Clen 7. Brown
. Aasociate Profesmor of Fducstion
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THE SCIENTISTS SAY RECENTLY

. [ : .
. THAT THEY WAVE FINALLY DISCOVERED

- " TTHE MISSTNG LINK BETWEEN THE.
- . /

) )
AILTHROPOID APES AND CIVILIZED MAN.

~a

IT'S US,
Lo )3

’

TT IS ALSO.US WHO ARE THE
MISSING LINKS B‘ETNEEF(“'H'UMANISM
. AND THE CURRICULUM

¢ .
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For when you aseemble a number of men to have the advantage
of their joint wisdom you inevitably assemble @Yth thoee men all
their prejudicee, their paseions, their esrors of opimion, their
local intereete, and their ealfieh views. It therefore astoniehes
me, 8ir, to find this eystem approaching so near to perfection ds

‘it doees.

4 L

Ben Franklin




PART |

-

BACKGROUND, DEVELOPMENT AND THEORY OF
LEARNING LABORATORIES

[}

J .
The study of groups is not 8 recent phenomenon; however, the method- .

ology dsscribed throughout’ this booklet is sn invention of this csntury.
Mors specificslly, the learning lsborstory with its -su8-part, ths trsining

" group (T Group), was discovered almost by sccident in 1946. A group of

social ’cicntict-' were employed to conduct 8 bssic skills trsining work-
shop in human relstions on ghe csmpus of the Stste Teschers Collsge in
New Britain, Connscticut, d{ging the summer of 1946. This workshop wss
sponsored jointly by the Connecticut Inter-Racisl Commiswion, the
Connscticut Depsrtment of Educstion, snd the Ressarch Centsr for Group
Dynamics, then locsted at the Massschusetts Instituts of Tschnology snd
prsssntly locatsd st the University q: Michigan (Brsdford, 1964, p. 8l).

Group discussion, supplemented by role plsying, wss fscilitstsd by
the trsining group lesders while the resssrchers rscorded thsir obssrva-
_tions of group phsuomena. The psrticipsnts worked in thres groups of ten
“psrsons with a facilitstor snd resssrcher sssigned to esch group. The
-g-nl’g stsff meetings were devoted to shsring ob’crv-tlon-. diagnosing
problems, and prescribing designs tdwsrd smeliorstion snd/or rssolution
of thsss problems. The problems were those brought by the psrticipants
from thsir "back home"” situstions. No sttempt wss made to describe or
dsal with the "here-snd-now’ problems of ths psrticipants or stsff.
h Y
Psrticipsnts who did not return home iﬂ)the evenings ssked permission
to sttend the stsff sessions. The stsff consented snd sevsrsl participsnts
sntsrsd ths stsff room primarily ss observsrs. Dr. Kemneth Bsnne describss
whst happedsd ss hsving sn "electric effect'" upon both ths stsff and ths
psrticipants as the psrticipsnts entsred into ths disloguss of ths ssssion.
Psrticipants both dsnied snd supported the sccurscy of obssrvstions of ths
sams phsnomwenon. Their snthusissm for the here-snd-now discussion’of thsir
.bshavior gsve birth to whst sppesred to ba/. . . "s potentially powerful
medium shd process of re-educstion . . ." (p. 81).

The following summer this ssme stsff supplemented by ssversl other
social scientists organifed s three-week warkshop involving othsr institu-
tions st Gould Acsdsmy in Bethel, Maine. ,

. [)

7

fComprllld of Professors Kenoeth D. Benne, thsn st Columbis Univsrsity,
Lsland D. Bradford of the Nstions! Fducstion Associstion, and Ronald
Lippitt of the Rssssrch Center for Group Dynamics wsrs ths trsining leaderse
who wsrs supported by s resssrch team hesdsd by Professor KurtsLswip of
ths Rsssarch Centsr snd three resssrch obssrvers (then grsdusts students
in socis] psychology - Mortot Deutsch, Murrsy Horwitz snd Mslvin Ssemsn).

N 1
Q
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One,of the features of this wession was & small continuing
group, called the Bnaic’Skilll tining (BST) Crolp, in which an
anecdotal observer mage observat{onal data available for discussion
and analysis by tha . One nction of the training leader wam
to help the group In alyzing and evaluating these data, as supple-
mented with data frof the participants and from the training leader.
(p. 83) o *

developed from these BST ﬁroupl (p.83).

orded a common framework for helping’
peopla "see their special job urces one to the ogher " (p. B4).
The halping relatiopship is on ringing about changed perceptions and.
behavior in specific groups, aspecially interparsonal skills of probleém
solving, such as dilﬂ‘OIII, strategy davalopment, i{mplementation and
evaluation ralavant to the situation. The skills identified, discussed,
and practiced by the, five BST groups were the'followlng: B

B

Skill Area 1: Assessment by the change n;cnl of hl- pirlonnl
. motivations and his relationship to the "changee.’

Skill Araa Il: Halping “cHangaas"” become_aware of s need for
change and for the d{agnostic pxocc‘ '
* . .
Ski11]l Araa III: Diagnosia by change agent and changee, in
collaboration, of their situation {n terms of bshavior,
undarstangding, and fealings to be modifiad.

Skill Area IV: Daciding upom the problem, involving othars {n
the daciaion, planning action, and practicing tha plans.

Skill Area V: Carrying out the plih’ succassfully and productively.

Skill Araa V1: Evaluation as assessment of joint progresa--methods
of working and thinking and hGman relations.

Skill Araa VIM1: Continuing, spreadipg, end maintaining accompldshed
changes. 8

The staff for thin.BST workshop saw one of their major taaks as that
of halping tha participants build s cohesive and mature group. They
listed soma of the symptoms of group growth or strengths as:

(v

a. Excallsnca of intercommunication among group membara (common
undarstanding, semantic sensitivity, permissivedesa ta discuss
frealy and not defens{velv, among Others).

b. Group objectlvltﬂ toward Jits own fugctioning (degree ta which th

group . . . (can) make and accept evaluations and lz?lylll of
its ows functloning)

ERIC v
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¢. . Acceptance of grbup\responsibilities gs members (willihgness to
accept and sh < leadership functions and mqmbership responsi-

. » bilities, as yell as sensitivity to -and encouragement of, the -

. potential contributign’ of egcb/iember) :

e

de Groyp coheaion®or ego strength (sufficient to permit assimilation
of new ideas and new members, to use confllct instead of being
destroyedaby it, to hold to long-term goals; and to profit both .
from failure mmd from success situations). ” — -

e. Group ability to 1nform itself and to think straight Gabili:y to
ugte resources both within and without the group and ‘to detect
and conrect fallacies in group thinking) -

. r “n

- f.7 Ability of group to detect. and control rhythms of group metaBblism
(fatigue, tension, tempo, pace, emotional atmogphere). , »

» - R

‘B Abihity of group to recpgnize. control, and” employ significant
sociometric fattors_ in its own growth . "
. Ability of group to integrate member ideologies, needs,.and
f “ goals with common’ group traditions. ideology, . and goals.
1. "Ability of the’&'oup to create New functions and- groups as
*  needed &nd to terminate its existence when appropriate.

.These dimensions of gr growth were shared with the participants.
As the group worked togetMér they were periedically appraised of their
brocess by the obse r. They confronted the crises, temporary failure

experiences. competitive and aggressive behaviors as they moved toward S

* mgaturity. The participants developed their skills of group analysis and
. became aware of the resources of the members as- -well as the group roles

needed for mature group functioning. (Pp. 84-85)

The Léarning Laboratory

In their introduction to Sensitivity Training and the Laboratory
Approach: Readingh about Concepts and Applications.*ieditors Robert T.
Golembiewski and Arthur Blumberg define the Training -Group (T-Group) as
having three major distinguishing features: "It 1s-a learning laboratory;
it focuses on learning how to learn; and 1t distinctively does so via a

.here-and-now emphasis on immediate ideas, feelings. and reactions"

(Golembiewski and Blumberg, 1973. p. 6). : .

: “'\

*This 1s the ‘text presently being used in the Group Dynamics
Laboratory at Indiana State Univergity. It contafns 37 chapters, divided °
into s8ix parts, representing multipfe ‘authors from many professions and
academic disciplines.

“ERIC =
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The' T-Group as a Learning Laboratory

"As a learning Lgboretory the T~Group has certain apecific charac-
_ teristics: . | : -

\
‘1. It is'en experience in ﬁgeeting a miniature society..
: 2. 1t 18 oriented tdward working with processes that emphaéize

f) 'y inquiry exploration, and experimentation with behavior. '

it is oriented toward helping its memﬁers to flearn.

.
It is oriented toward developing a. psychologically safe
“atmosphere that facilitates leerning.

What 1s to be learned is largely determined by 1its members,
" although a professionel “trainer" 1s usually available<to
provide 7guidaﬂce v (P. 6) . '

Learning How to Learn
. ; -
‘e ThHreée ideas centrel to “the concept-of "learning how to learn" (called-
re~education in \‘e earlier history of laboratory education and still con-
sidered synonymous by some advocates of laboratory learning) according to
the editors are: EE .

.

1. T-Groups have an inductive orientation.

2. . . . what is léarned in T-Groups is not at all clear, at least
at the outset, for most group members . . . . Part of learning
how to learn in a T-Group, then, 18 concerned with the develop-
ment of a relatively high tolerance for ambiguity. ’

. In a T-Group, the teacher 1s any member of the group wifo
can provide data for learning. (Pp. 7-8) ~

Other mefor features listed by Bennis are®

1. T-Groupé work toward expdnded consciousness and a wider recog-
nition of available choices.

2. T-Groups embody a spirit of inquirv.

“aw
T-Groups stress authenticity in interpersonal relations, of kmowing
what you are and how you feel, as a condition for being what you
are and what you feel.

T-Groups: imply a collaborative concept of authority. (P. 8)

~
BN
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- Concept of .the Here-and-Now
\ ) L4

~

The third featute of the T-Group is the concept of the here-and-now:
, What is happening at the moment as oppoud to historical events of the
distant past. Feelings, values, thoughts. prejudices, biases, here in
this group, group relevant and readily verifinble, comprise much of- the
data for learning. .. . -

‘ -
Theory
¥

The group dynamics laboratory draws tpon learning the{:ry, personality
-theory, socialization theory, small group theory, group psychotherapy
theory, systems theory, intersystems theory and democratic theery. Perhaps
if any one theo?y could be brqx.lght to the forefront in suppart of the
learning laboratory, it would be "an existential learning theory” as
espoused by C. M. Hampden-Turner. It is "a cyclic process in which

+  learning recurs in 1\ncreuing depth" (Gloembiewski and Blumberg, p. 10'5)
« It is as follows: \ PR

. . A
-7 . B /According to .
. . «
a) the quality of his cognition
b) the clarity of his identtty
¢) the extent of his self-esteem--
R +
. (3) The investor witl attempt ~ (d) all three of which he
to integrate the feedback orders into a purposeful
from his exchange into a synthesis of his experi-
mental map whose breadth enced and anticipated
and complexity are a competence--
measure of investing ‘
success . :
’ (e) The subject invests with a
: degree of autonomy in his
- (1) According to the enhance- ‘. human environment
- ment (or reduction) experi- +
enced by the QOther, the =
latter will reinvest (or (f) by periodically "letting
avoid) in a manner which go" and risking a portion
: moves toward Synergy (or . of his experienced
T conflict). competence.
+ . . . +,
(h) and seek self confirmation (g) He will thus try to
* through the impact of his "bridge the distance".
invested competence upon between himself and the
the Qther. ] Other

t ' )
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i
Investing beh-viornlly in the here-and-now may prove to be painful

pports this as follows:

-E§t it 1s this pain that opens p-thw-yl to learning.. Hampden-Turner

It was Otto Rank (1929) who saw his patients as caught
batween two feara, the "life-fear" of going foryard, invésting,
atrophying, and losing 1nd1v1du111ty in a sea of huganity. It

takes existential courage to go forwnrd and emdure anguish.

(P. 49) , .

> . . 1

.The existential ldnrning theot; spiral ‘upwlrd as each new learning
is .based on previous learnings (and unlearnings). It is a resha g, 8
reneval process in which the person discovers and develops the decp’r and

deeper meaning of his axistence. ’
. €

o

What makes the laboratory and especially the T-Gfoup suth a pppular

attraction for learning? Perhaps one could refer to the premise that a

need

once mst, no longer motivates. The biological stimulus of humger

causes the person to seek good. Once food haa been consumed the stimulus
‘ceases’until the need is ng-in present. The need to know "Who am I?" is
an ever present cne. As man's biological.needs, for the most part, have

been

satisfied and his need for safety has also been met, he is now free

to pursue the higher order of.needs.*

For many people, perhaps (for most, due to the mobile and technical

society and the lack of attention received from significant others (e.g.,

extended family, teachers, temporqry peer relations), the need for intimate

relationships in which the real person can stand up has become great, and
. learning environments which promise to help meet personal growth needs are
welcomed . }

The most productive climate for learning. is one which we ‘all value

and continue to search for in today's world. The emphasis in the labora-

tory

is éxperiential. '"We do not learn by doing only. We learn by doing

under conditions in which relevant, accurate, and acceptable reactions

which we are able to use get through to us" (Bradford, 1961, p. 11). Many
. people made notable contributions to understanding personal growth in

relationships with others. The researcher would not need to look very

far into the-scholarly works of John Dewey or George H. Mead to discover

a sound philo-ophic‘: background for learning by baing experimental. '

And two names which

tand out in my mind of present researchers and

*A. H. Maslow's theory of personality--the theory that two basic types
of motivation are important: deficiency motivatidn as oxygen, food, and
water, and growth motivation, -triving- for knowledge and self-actualiza-

- tion.

love,
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There is a postulated hierarchy ‘of motivation according to which

physiological needs must be satisfied first followed by safety needs,

esteem needs and finally the need for self actualization (Dictionary

Behavioral Science, 1973).
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writera in the field would be Gordon Allport and Carl Rogers. Ome would
be remias, however, in writing about groupa and learning ‘In groupa 1f °
some of the contributions of Professor Kurt Lewin were not included.
» .
An article that appeared in the Journal of Social Issues, August,

1945, written in association with Paul Grabbe, exemplifies the contribution
of Lewin. Thiu article addressga 1teelf to two of the main problems of
re-education, namely, to bring about chenge in cognition" and the

: "icceptance of new values" (Lewin und Grabbe, 1945, p. 56), -4

) . -

Lewin and Grabbe describe the re-education procdsa as affecting one's
‘“cognitive atructure, ''the way he gees the physical and social worlds,
including all his facts, concepta, beliefs and expectatioas. It modifiea

his valences and values . . . and it affects mogoric action, . " They
go on to aay thut .these effecta are not governed by the aame luwe end thus
the re-educator "is confronted with certain contradictions.” And "re-edu-

cation cannot be merely a rationsl procesa" (p. S6X.
\ 41\ :
. e following are some of the premiaes liated by Lewin and Grabbe:

3. Even extenbive }irst hand experieﬁce doea not automatically
create correct concepts (knowledge’.®

4. Social action nb less than physical action is steered by
perception. b . ’

5. As a rule the possession of correct knowledge does not
suffice to rectify false perception. .
6. Incorrect stereotypes (prejudices) are functionully equidalent
to wrong concepts (thearies).

7. Changes in sentiments do not necessarily follow changes in

cognitive atructure. . . .
B et [

8. A change in action-ideology, a real acceptance of a changed
set of facts and values, a change in the perceived eoqiul
world--all three age but different expressiona of the same
procesa. * :

a. Loyalty to the old and hostility to the new values
the re-educative process will normally encounter hosgtility.
The task of breaking down this hostility becomes a paradox
ﬂﬁﬁ if one considers the relaiion between ubceptance of new
values and freedom of choice

b. Re-education and freedom of acceptance

ot . Only {f and when the new set of valueu is freely ,
accepted, only 1f it corresponds to one's super-ego,
deo those chunges in social perception occur which
A are a prerequisite for a change in conduct and therefore
Q a
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for a laeting effect of re-education . . . We. can now
foraulate the dilemma which re-education hae to face in
thie way: How can free acceptance of new eyetem of
valuee be brought;cbout if the pereon who ie to be
educated ie, in the nature of thinge, likely to be
hoetile to the new’valuee and loyal to hie old?

Acceptahce of the naw eet of valuee and beliefe Jnnot ueually
be brought about item by item.

‘The individunl accepte the new cyctnm of valuee -nd bo}t‘f/’by
-cccptin; belongingneee to a groyp. v

LA |

"Re-education influencee conduct only when the new eyetem of
valuee and beliefe donin-tcc the individual'e perception. The
acceptance of the new cyctcn ie linked with the acceptance of a
epecific group, a p-rticullr role, a definite eource of authority
ae nev pointe of reference. It ie baeic for re-education that
thie linkage between acceptance of new facte or valuee and
acceptance of certain groups or rolese ie ve intimate and that
the eecpnd frequently ie a prergqquieite for the firet. Thie
cxpl::ft the difficulty of changing beliefe and valuee in
plec l{fashion. The linkage i{e a main factor behind reeietance
to re-education, but it can aleo be made a powerful meane for
esucceseful rc-cdgsﬂtion v . re-education. (P. 64)

-

Theee premieee are helpful in underetanding the reeietancee to new
learning or the re-educative proceee. They are aleo helpful in under-
learning, eepecially the T-Group. The T-Group climate that the lc-rqgr

helpe build ie one where he can truet othare with hie vulnerability ie
need to move forward ve. hie need to maintain the etatue quo. Mnny nee
I have felt th. --bivnltnt etate of the learner when he 1ie c-yin; "no" .in
one breath and "yee” in the next to the dieequilibrium betweén prior
knowledge and valuee and hie preeent etate of being.
» ’ ©

The learning proceee of the T-Group ie eomewhat analogoue to the
phyeical growth proceee of the crayfieh. He muet ehed hie old ehell, hie
ptotection, or he will not grow (may even die). During thie ehedding
proceee he ie moet vulnerable to animale of pray, eo he inetinctually
eeeks the eafeet environment he can find and there he growe a pew, more
functional ehell. The crayfieh finde a phyeically éafe environment, but
for humane during the re-educative proceee a esafe. cnvironmcnt muet be

L] ¥
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. .
built. The T-Group'e focue ig on doing juet that, with the potentisl
lcqigcr'bcin. en integrsl pert of the building proceee.*

S

Feedbeck is fundamentel to communicetion. I reelly do not know whet
meseage I heve conveyed to you until I receive your reeponee. A properly
functigning furnece reeponde sccuretely to the meseege of ite thermoetdt.
My crulee control unit on the cer celle for gee end extre power eutomat-
ically vhen it receivee the meeeege of need. An eirplene on eutomatiq
pilot depende on eccurete meeesfes from ite extremitiee to etey on couree.
Much human energy ie experided responding to ineccurete feedbeck during
interpereonal traneectiofe. Either the eender ie uneware of the dietor-
tidn, it {e deliberate, it ie incomplete. Too often the mecsege ie
confusing in thet the cpgkt: worde ere incon.rucnt with the-non-verbel
behavior. A clenched ff} "I like you" et the sems moment—-which
message ie believeble? Clerificetion of meseegée ie the reeponeibility
of bath the eender end the receiver. Regetdleese of the reeeon, leerning
environmente which decreeese the amount of dietorted or 1nco-p10tc feedbeck
are to be velued end encoureged. The leboretory deecribed herein ie-
managed it euch e vey ee to focue on feedbeck ekille developmeht. For
example, e receiver of information ie eeked to perephrese what the eender
conveyed. Thic will (or nccdc to) include both verbel end non-verbel

expreeeione.
N .
Another importent feeture of feedbeck 1;‘cht it 1e on two dimeneione,

Ond ie thet of "leveling''--that ie, telling you ebouwt what ie going on with
l.. now, euch ee feelinge end thoughte brought an by what you conveyed; end
"confronting"--requeeting furthér clerificetion or eharing perceived dietor-
tions or vbidcﬂin the meesege. Comedy teems have become very succeeeful

in the enterteinment field by ueing dietorted communicetione, e.g., Abbot
and Coetello end thedr beeebell routine "Who'e on firet,” etc. . . . or
Gracie Allen'e response to the policeman when eeked if her eyee hed ever
been checked, replied that they hed elweye been blue! While theee ere
groee dietortione, we leugh, pérhepe beceuee we cen identify with them

from our own experiencee with dietorted communicetione. )

The climate of truet built in the T-Group by ite memberehip helpe
eech pereon move cloeer to being functionelly more euthentic end eeneitive
to eelf end thue to othere. Authentic but eensitive, ueeble feedbeck,
vhere truet end cering ere recognized norme of the group, ie the eeeence
of the T-Group for leerning.

*Pcrhcpc the point of it eil ie conteined in the title poem of Robert
Froet'es fifth volume, Weet-running Brook, e etudy in "contrerige."” Louie
Untermeyer co te, "It ie e pleyful ergument with e eerioue undertone,
an extended bit of fooling thet turne into e philoeophy, teeeing end .
tender, e dialogue thet leede up to e memoreble monologue. In the beck-
werd motion of the white weve running counter to itself, 'the tribute of
the current to the eource,' the poet eeee the origin of ell of ue"
(Untermeyer, p. 170).
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National Trainina Laboratory (NT[)

Laboratory learning and the Training Group (T-GCroup) are now approach-
ing the end of the third decade of existence. The qualified trainers now
numbsr in ths hundreds apd’are activs on all wontinents. Former partic-~
ipants now numper in the{hUndred- of thousands, perhi)- millions, and

€  thousands mors seek out opportunities to bs trainers and/or participants

annually. Ths National Training Laboratory had its bsginnings as a part
of ths Adult -Education Division of the National Education Association.-
Sincs 1966 {t has bscome known as the NTL Inst{itute of Applisd Bshavioral
Scisncs: It is still affiliated with the NEA and maintains an offics staff
of approximatsly twsnty profsssionals a¢ ths NEA -headquartsrs building in
Washington, D. C. Its finction remains that of agsistfng in ths procsss
of trainsr dsvelopmerit and maintaining a directory of its qualified
members to 'assist with psrsonal and organizational development when callsd

N upon. lt-.jnmb-rchlr- in privats practica, privdte and public entsrpriss,

and on univsrsity campusss. : . *

[] -

Ths Journal of Applisd Bshavioral Sciencs, publishsd bimdnthly, ahd
Social Changs: Ideas and Applications, published quarterly, as weil as
spscial publications, serve to help the profsssional trainers.keep abrsast
of dsvslopments in ths figlds of psrsonal and organizational development.

Many, i{f not most, universities offer group dynamics laboratories
with ths T-Group, as describsd above, an integral part of the lsarning
ﬂ‘dllign. Prigats sntsrprise, for sxampls, University Associates of La Jolla,
California, publfshss books and articles as well as conducta training
laboratories fof the public largs. And also in La Jolla, the Centsr
for Studies of /the Psrson invelves itsslf in rssearch, publishing and
training) Thdss are but a few of the many institutions utilizing and
s devslopment of ths laboratory approach to learning. Any
ons of thsss organizations could dirsct ths interested person to other
.rsliabls rssources by gsographical location.

*Por example, University Assocliates Publi-;:::T\Incorporlted, P. O.
Box 80637, San Disgo, Califdrnia, 92133, include extensive lists of
organizations involved in human growth and organizational development in
thsir annual Handbook for Crqup Facilitators.

o - 2u
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PART 1 rs ’

-

THE GROUR BYNAMTCS LABORATORY AT |
INSIANA™STATE UNIVERSITY N

\

Indiana Stete University®s School of Educetion offered &he firkt Group
Dynamics Laboretory in its history in the spring of 1969. This .course was
.initisted as the result of the interests end efforts of three professors
in the School of Educetion who met eech week in discussion end plenning
seesions during 1968. Each professor brought to these plenning sessions, _
and eventuslly to the course itself, ¢ broed background of theory and
experience of working with group behevior. One hed received his treining
under Devid Jenkins end his colleegues et Temple University, enother had
worked under Esthér-Lloyd Jones and her colleegues et Columbie University,
and the third, the writer, worked with John Suehr and colleeguea et
Michigen Stete University.
L

Gredes ere serned through ¢ contract errengement. For example, froms

eeverel objectives the student chooses those he wishes to eccomplish to

achieve the desired grede. They include leboretory.reports (see Exhibits : ]
A and B), rccd;n;-.d.-on-trction- of leernings relevent to the course, etc.
4

The group dynesics leboretory hes been offered once esech semester end
one summer term eech yeer. It is open to both undergreduete and greduete
students end is e three semester hour credit course.

) » . -

Despite their strong beckgrounds in the field, the steff wes far from
neive when it teme to recognizing the risks involved in offering e Group
Dynamics Laboretory end the skills needed to maintein it most epproprietely
¢s @ productive leerning environment. Thus, one option chosen among severel
wes to bndng in en outside resource person for two or three deys eech
semester who would evelueta the leb and help the steff identify end develop
needed bkills to work more effectively with the perticipents end with eech
other. Other sefeguerds were eleo ,built into the leboretory. For exemple,
the leb would alweys be a teem effort in plenning end in executing; ell
sensitivity training groupe would be steffed with co-treiners; end an out-
side consultent_would shere time with eech of the sensitivity groups.

These conditions have been well supported by colleegues end the edministre-
tion from tha depertment chairperson all the way up to the President of

the University. In fect, the cost of the outside consultant hes become &
regular budget item for eech semester that the course is offered. 3

Course Organizatfon

- Orgenizetion and administretion of the course in keeping,with univer-

sity policies wes ¢ must. Gredes were to be earned through a conthgct

11

’-—a

ERIC 2

Aruitoxt provided by Eic: .




vExhqut
A GUIDE FOR THE USE OF THE LABORATORY

DIMENSION CHARACTERISTICS/DEFINITION

DILEMMA (Can be a Question or New situation.
a Statement) Do not know what to do.
B . feel unsure.
Several options for action.

ACTION Overt behavior, which can be
described (#ncluding in- o
action), in response to the
dilemma.

FEEDBACK 4 Information about behavior in
(Data) . a situatfon is contained in
our feelings and the verbal and
non-verbal behavior of others.

OTHER OPTIONS FOR ACTION* what might have felt better?
Options suggested by others.
Other options "1" have thought
of since my dilemma.

GENERALIZATION ¥ " Meanings of feedback are com-

’ bined into a verbal statement
of the relationships among
situations, actions, and effects
so that the words can call forth
similar responses from people
familiar with the language.

<

*The writer added this dimension-and wishes to give credit to Dr.

2.2




A

METHOD IN LEARNING FROM EXPERIENCE

e

LEARNING IS ADVANCED

-y

LEARNING IS RETARDED

By awareness of a dilesma.

By viewing the dilemma as a.

persanal choice among real
options.

When our "stake" in the
dilesma is evident. (

By not perceiving the dilemma.
Look of awareness is evident
when there is a problem
experienced and the persoen--
sees only one way to do.
things--sees only vague -
alternativeg--sees it as
someone else's problem--uses.
inappropriate generalizations.

-~

By experimenting,
Inventing,

Challenging assumptions,
Enduring confusion.

When the risk is evident.

~

By depending on old behavior to
solve dilemma. .
By resisting change in thg ways.
we respond. By d?ing nothing.
By fleeing or denying dilemma. -
By avoiding risk. '

By receptivity to feedback-

1istening-sensitivity to
non-verbal cues-"checking
out" inferences-support
others in "owning” their
feplings.

By blocking or distorting the
reception of feedback-insensi-
tivity to others-partial
listening-defending self-
fleeing or denying feedback
opportunities.

Y

By asking group to help you
try one or more different
responses.

By practicing alternate
responses in out-of-groupe
situations.

By ignoring feelings
By not trying alternate
responses.
y avoiding situations like the
one producing the dflemma.

LY +

By delfberate and explicit
conceptualization of mean-
ings.

By reviewing happenings to
clarify feedback.

By sharing meanings with
others.

By resisting conceptualization,

By avoiding the ascertaining of

meanings.

By sustaining feelings.

By failing to review happenings.

By keeping meanings to oneself.
/-’

Stanley Gross, his colleague, for the development of the other dimensions.
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Exhibit B

Sample'Laboritory Report (six such~réports constitutes one grade
contract objective). S .

Laboratory Report #1

Dilemma. In clpss a girl gave.me some negative feedback which we did'
not deal with adequgtely. At the end of the session | still did not under-
stand her perceptions of me. I was troubled about - what should I do?

Action. The following night aftédp_a book discussion, 1 offered her a
;1de5§3ci to- campus. During the rtdg J. brought up the subject of her
eedback. ’ L

Feedback. The girl was really glad that I mentioned the feedback she
had gTven me the previous night, bpcause she had been thinking it over and
had realized that She hadn't meant what she said. She was glad to have
the opportunity to talk again. I was really glad that [ had brought it up.

Options. 1. Take 6 {immediate action and hope that an occasion
will arise again in class that will allow us to dea]
with the feedback.. ) . - . -~

Discredit her negative feedback by ratfonalizing that

it was fnvalid.

Put the topic on my personal agenda for the next

class meeting.

Talk to the girl abow’it outside class, since 1t
only involved the two of us.

Generalization. [ need to take the initiative to explore feedback
adequateTy so that. ] can profit from the information. In order for feed-
back to be helpful I must understand it; only then does it increase my
learning.

»
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arrangesent. For example, seversl 8bjcct1vc- sre st#ted in the course
outline. The student chooses those he wighfs to sccomplish to -chicvg the
deeired grade. The student!s tssk is to sccomplish esch chosen objective
and vrite s one-to-two psge resction to having done so. °

..

Application

. Shortly- sfter the Group Dynamics Laborstory clsss was stsrted, it
became Apparent that the staff needed to formalize s screening process to
.protect the applicant ssswell ss the 'stsff from inappropriste expectstions.
There was evidsnce to indicate thst some people signing for the clsss were
expecting thcr-:gy snd others were expecting to complete th¥ class snd
become trainers.. While the staff tried to explain to the class on opening
night regarding their intentions and the purposes of the class, it sppesred
that many did not hear what was intended for them to hear. Thus ! the
application and the sccompanying statement of the intended purposes of the
class vere developed. (See Exhibit C.) -

Pach question is intended to -g}nul-tc thinking snd/or sction slong
certain lines, e¢.g., Question 1 is meant.to csuse people to thimk gbout
their Weversl roles in life. .Too, each response gives informatiod about
the spplicant that helps get some perception of the population, e.g., the
roles now being plsyed ss perceived by the potentisl member. As one might
expect, the role examples given in the spplicstion hsve dominsted the
responses. Also, ss expected, "student” has been the mbst frequent role -~ °
mentioned.

In response to the second part of Question 1, "wost important- groups,"”
the significant factor here is the extremsly lsrge number of respondents
who .replied, "mone.” This csn be interpreted ss s very resl phenomenon
for most lab psrticipsnts, the problem of anomie. The groups mentioned .
by the spplicsnts were for the most psrt those suggested by the question.

Response to Question 2, "Please describe sny intensive group trsining
;:pcricncc- in which you have been involved,” revesls quite clesrly
at spproximately 80 percent of the clsss members had not hsd sny such
experiences. This sppesrs to support the existence of very resl unmet
eocisl snd psychologicsl needs of those who sign up for the clsss.
: I3

In response to Question 5, "Have you ever received professionsl
psychological or psychiatric sssistsnce?,” some 75-80 percent have
indicsted that they hsd not received this kind of help. Those who
indicsted "Yes'" were sdvised to consult with their psychologist, psychi-.
atrist, or counselor before continuing with the clsss. In-only one known
csse has s person dropped the clsss ss s consequence of checking this out.

'~ Py
Question 6, "Do yeu sgree to svoid being sffected by drugs, not

prescribed %y s physicisn, while participsting in course activities?,”

has received mostly "Yes" responses. In the four csses of "No" snswers

Q 23:3
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" .not intend. On the other sida we state some purposgs and some limita- *
‘with you our expectation for the course. We encourage you to.come to

- with any needs you may

Exhibit C
» Applicat{on
" Education 415/515 - Group Dynamics Labor;tory

We want to explain what we are about - what we intend and what we do |

tions. We ask that you read this material because we want to share

our offices 1f you huvq":ny questions or concerns and we will deal
ve for information. We are excited by and
onJo¥ this course, but we have learned that it {s important that
people have an. opportunity to clarify their expectations. This material
is our first offering in the learning contract. - . *

We want to be in-g position to advise students, prior to their enroll-
ment, about whether the course 1s appropriate to their expectations.
Therefore,“the attached application is designed to ge® some information
from you which would help us to decide whether we might need to talk
with_you about qur and your expectations. We will rely on you to hayp * -
attempted to clarify your expectations by reading the descriptive
material and to be open with us in what yxu write about yourself. You
might consider this your first offering {h the learning contract.

You will want to know: .

Two activities are stheduled outside of usual class meeting times.
HWhenever the course s ofd a weekend workshop 1s held off campus.
"It usually begins_onFrfday evdning at dinner and ends Sunday mid-
afternoon. When the course is offered during the academic ywar a
twelve hour marathon {s held 1n addition on a Saturday. Attendance 3t
these activities ¥s required. The student {s expected to pay room,
board and other expenses for the weekend, which recently has amounted
tor apfiroximately $20. The dates for this semester are: .

Weekend Marathon

We want to clarify the enroliment procedures:

In spite of the fact that several sections may be 1isted, this is
a1l one course. The {nstructor with whom you $ign up Simply
handles the mechanics.

Course enroliment {s Timited to.twelve students per instructor.

We do not choose to be in a position to guarantee enroliment to
students who submit applications. Students are to follow usual

\,drcgis&:n:igﬂ\groccdurcs in gaining enroliment.
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Exhibit C
(continued)

What we are about

The purposes we have in.offeping this course are to help you to:

1. gain new insights about 1ourse1f; your behavior and the effects
your behavior has on others,

2. become more sensitive tb'grodp phenomena and to the effects
- groups and individuals have upon you,

3. learn to behave in ways you find.rewarding,'

-

*a, develop attitudes about your interpérsonal relations
with which you can _be comfortable, and

5. apply these learnings about self to your personal and professional

| roles. ' —N
To accomplish these purposes we provide a variety of intensive group
- experiences and develop a conmunity devoted to learning. Though the .

structure is largely informal and experience oriented, we value léarning -
from such processes as reading, planning, analyzing, decision making and
writing. There are several alternative ways of demonstrating learnings

and meeting course requirements.

Because of the confusion in the popular media about the nature of
human relations training, semnsitivity training, laboratory method, -
T-grouping, encounter groups, etc., it may be helpful to state some
-+ boundaries. >

_— .

Y '

1. Feelings are relevant to learning and one legitimate focus of
laboratory activities. This does not mean there is any intention to offer
‘psychotherapy. The course is designed to meet educational, not psycho-
therapeutic purposes.

2. Feeling-relevant learning activities may be stressful for some
students. Though this is butsone focus for learning activities, students
who are undergoing psychotherapy or intensive counseling are advised to
consult their*therapists before enrolling.

3. The educational purposes of the course direct the activities
toward application to the student's personal and professional roles.
The course does not prepare the student to become a T-Group trainer or
consultant. Indiana State University does not offer a program which
prepares persons for the trainer role. . .

\s

ot
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Exhibit C
(continued)

4. Our experience indicates_that the use of many drugs interferes
with the processes of learniny as designed in_this course. Therefore,
* students are asked not to :%g@rto class meetings, the marathon and group
and community meetings on tfie weekend while under the influence of drugs
not prescribed by a physician. g

’
+e

4 / /
P (Date of Application)

Education 415/515, Group Dynamics Laboratdry

: . Applying for (Circle One)
(Name) ) Semester . o

Fall Spring Summer
Year F{11 in) 19

(Street Address)

(City, State, Zip Code)

(Area Code) (Telephone Numher)

Please describe your most relevant roles and most important groups
(e.g., student, father, teacher, wife-family, fraternity, class, office).

Please describe any intensive group training experiences in which you
have been involved. .

What were your reactions to these expefiences?

. What are your reasons for enrolling in the course?
’ .

. Have you ever received professional psychological or psychiatric

assistance? Yes No 1f yes, what was (1s) the nature of

this assistance? :
Do you agree to avoid being affected by drugs, not prescribed by a
physician, while participating in course activities? Yes _ - No

. 'Please indicate the times you would generally find best to schedule
an interview if the staff or you should request one. '

v
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the candidate indicated that the question had been misunderstopd. To the
best of my knowledge, no person has violated this contract. v

The question of appropriateness and who should not participate in this
clasa remains open. The staff has tried and still does try to- state clearly
whom the claas 1s intended for and whom it 1s not intended for. In the ’
final analysis it is the potential member who must decide as to the :
appropriateness of the class for his intended purposes. Thua far, there
are no known serioua casualties.

N N

Regular semester Laboratory'

The firat laboratory class met on a weekly basis for 2-3"houts in the ’
evening. All labs have included a weekend retreat and a marathon. In
earlier labs the staff had as many-as 90 contact hours with the partici-
pants. Laboratory learning is.an exciting way to learn. The staff
recognized early the seductivity of this learning environment afid in all
fairness to themselves and their other classes decided to cut the number
of contact hours. The number of evening sessions was cut from 16 to 10
or 12 ao that the number of contact hours, including 18 for the weekend retreat’
and 12 for the marathon, was cut to between 60 and 70 hours. This figure
is st1ll in excess of the traditional 48 hours in a regular 3 semester hour
clasa. )

B

’ The energy of the staff is primarily aimed” at helping the participants
learn interperaonal process skills. But it 1s the learning process that
‘ is valued most highly. Once the learner becomes more aware of self in his
 tranaactions and owns his feelings as his, he 1s well on the way to being
& more exciting person and an improved learner. He 18 less apt to alienate
others in his interpersonal relatjons in that his process skills will keep
communication open and inclusive of self and others.
~ The weekly laboratory allows the member to take his new behaviora to
the outside environpent and practice on nonmembers. While the learnings
may be lesa dramatic in a weekly laboratory than in .a concentrated one of
one or two weeks, they may be of a more peimanent nature in the situations
encountered outside the labofatory. Human learning and change are by -
. nature a slow process. What appears to be a big behavioral change for
some members may be minute for others.

Weekly goai setting by each participant 1s encouraged and reporting
back to at least one support person in the lab is valued. When people .
take this seriously, the learning appears to be greatly enhanced.

The very first night of the class is devoted basically to adminis-
trative and pre-tests. However, the staff involves the participants in
some’ exercises to help them get acquainted with eqcﬁpgsh;; and to get a
feel for the learning laboratory. For example, the rticipants, including
the staff, pair up for interviews.. As I interview my partner I make notes

.
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to use later on to introduce the person to a small group of others, while
my partier does the same. The last few minutes of class are used to discuss
feelings, learnings, and Feactions to the class. Students are invited to
attend the staff planning sessions. Their input has proven to be very
helpful, even though some people are unable to attend due to other commit-

. ments. One of the more aignificant learnings for the staff in these
sesaiona haa been the need to ‘explain the language they¥ uae in claaa or
to change it into simpler form.

The next two class aeaaions are designed as readineaa aessiona for
the wveekend retreat. The design might include agme video-taping-playback
atasions, listening akill development, goal setting, and reaponses to queriea
regarding the weekénd. i

The weekend which follaws, is a straight T-Group deaign of 3-4 hour
encounters with attention paid to de-escalation on Sunday afternoon. )
Concerna about learninga and going howe are at least parfially resolved
through mini-lecturc-,i?%}e-plnyin& and discugsidn. '

. ARV ‘ : N

The first® class seasion following the weekend is used to discuaa the
weekend and to clear up any ainfiniahed buaineaa., In this clinic aeaaion
the staff introducea several possible learning deaigns. Decision-making
, exercises are set up, for example, a small circle of five or six chairs
1s arranged in.the center of a larger circle of chairs. The optiona are
discussed g@nd .decisions are made by those peraons who chooae tu sit in the
center chpirs. One of theae chaira wust always be vacant. Thus, 1f someone
comes in and sits in theé vacant chair, one of the other participanta must
leave and return to the outside circle. This exerq{se generates a lot of
strong feelings but does aomewhat parallel the demolratic process. The
clinic session following this exercise is most dynamic! And the learnings
are very much enhanced. R
- .
A needs cenaus helpa to identify new behavioral goals and aet up ‘meana
toward achievement. Different and perhaps new behaviors are tried and 1if
Y:?ltcccl-ful are practiced. The process is cyclical and continuous. The
staff and participants bring in mMaterjials to aid in the learning process.
For example, magazines, paate, scissors and tag board to make montages are
brought in for laboratory use. The montage 1is personal. It may depict
the person's state of being in the lab, it may show a person's perceptions
of others, or it may deal with goal setting; it is limited only to the
imagination of the maker. . .

The seventh evening session is usually concerned with readinesa for

the marathon. The marathon is held on a Saturday and whenever possible
it 1s held off campus. Readiness activities might consist of members
identifying specific behaviors to work on during the marathon. +For exawmple,
showing people that I like them, asking for help, forming a support group,
and the like. Members might "pair and share" this task of selection.
Sometimes the membership is encouraged to make public their goals wvhile
others help clarify and then record these stated goals so that they can

4 check later on the person's progreas. Exerciees are sometimes selected
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from the materials of University Associates, an organization devoted to
collecting’and publishing exercises from recognized human relations training
personnel, or they may be de-igned on the spot. .

The evening sessions following the marathon are devoted to closure
kinds of activities. The first session is a clinic of the marathon. From°’
this session it can usually be determined which of several learning designs
will be helpful. One which is highly valued by the staff is the Human
Potential exercise. This 1is a series of inputs systematically arranged to
* focus on’'poaitive reinforcement and goal setting. The format is flexible
in that, it can be easily adapted to the needs of the particular group.

c:fi; final night session 1is usually exciting and filled with many
ambivalences. For example, it is both happy and sad, happy in that many
have discovered that they have several new strengths: and that they are
more in control of what happens to them than they had thought prior to the
lab, and sad in that the class is over. Post testing is carried- out as
quickly as possible and then one of several closure exercises takes place.
For example, "Say good-bye non-verbally to those you wish to and then
leave the room.” Or we might "buty the class" by cleaning and straightening
the room to its original condition -nd let people handle their good-byes
any way thly so choose.

Admidi-trivi- 1- also a part of the last session. Papers and grade
statements are collected and unfinished business on anyone's part is dealt
with asfneeded.

This has been a rather cursory overview of the semester laboratory :
class. 1Its structure and inputs vary according to the staff available and
the needs of the students. It thus remains a study in and of itself each
semester. It is truly a group dynamics experience in tnat the dats
generated are the subject matter of the course.

8

Summer Sessfon Laboratory

The summer lab is a more intense experience than the semester one in
that it meets daily for vaecying periods of time. The lab 1s cslled a
workshop and starts on the first day of the summer session. It usually
terminates durifig the third week after meeting each day including Saturdays
and Sundays. Participation in the weekend sessiona is open to negotistion
should anyone need to use his time elsewhere. The number of contact hours
ranges from 60 to 70 and the time arrangement is influenced by both the
participants and the staff. Thus, the lab might meet from 10:00 a.m. until
10:00 p.m. one day and from 1:00 p.m. udtil 5:00 p.m. another.

Summer lab has what has come to be called "homeroom'" each morning.
Coffee and whatever else the participants bringhare available all day.
Lunch is an individual affair and mny occur anytime or all of the time.
Homeroom is a time for sharing one's state of being and one's needs for

Q
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the day or for the lab. Resourcks are identified and posted on’newsprint
taped to the walls. Fortunately the lab has had the use of the lounge and
recreational areas of one of the air-conditioned dorms each summer except
1973 when the University's Allendale Lodge was made available to the class.
(The latter {s a most desirable setting in that it is away from the campus
and can accommodate several groupa of 10-12 persons each. Located on
several acrea of well kept lawn and ahrubs, the lodge also lends itself
well to aome out-of-doors activities, for example, trust walks.) Since
the locationa of the lab are not used by other claases during the lab's
tenurl. materiala can be posted on the walls, or in bookcases, on tables
and on the floora. a is a plus in that it helps the lab more nearly
take up where it left f the day before.

Honorariums for conaultanta have been most adequately provided by the
univeraity up to but not including the aummer of 1973. Financial stress
was apparent throughout that year and funds for outaide conaultanta were
cut ag that the lab could not engage National Training Laboratory peraonnel.
Other optiona were picked up auch as trading our staff time for time frem
other people, and, though this is rather burdensome, it is a way of getting:
much-needed outaide energy for learning. Another option was to use one of
our own ataff aa a "floater”" during the retreat and the marathon. This
option again falla ahort of the needed outside resource person. The
university haa aince aupported this part of the learning endeavor.

The ataff for aummer has been limited to two persons. To cope with
_She need for three, the elected staffihas used one of the more competent
doctoral studenta. This arrangement has worked out fairly ‘well due to-
the amaller enrollments during the summer lab.
*
The lab ia conducted in cooperation with the participants as much as
posaible. -The homeroom generates the needs of the membera and thua the
design is one that remains much un target with theae needs. Planning
seaaiona are a pant of the learning just as the actualization of the plana
ia. Needa and ideaa come from both the ataff and participants. more 8o
than they do during the regular semeater labs.
~

Weekend Retreats

From the firat laboratory course to ‘e present, the weekend retreat
haa been an integral part of the learning design. At first, the retreat
waa used for skill training on & limited basis. Each clinic seasion,
however, brought out the need to stick clgeely to a T-Group format during
the weekend. In other words, we needed to use the weekend for experiencea
wuich could not be accompliahed as well during the shorter time perio
of the regular claaa nights. While skill sessions and inter-group
activitiea have not been eliminated, they are minimal during the weekend

There are msny positive attributes of the weekend encounter. For
example, the population is removed from the regular environment and thus
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can more quickly get with the work st hand. And the learnings during the
informal part of the weekend are grestly enhanced through the informal
sharing of perceptions and feelings with others who sre having similar
experiences. The opportunities for goal setting are plentiful, along
wdth reassurances of moving toward sccomplishment. Thus the whole milieu,
both formal and informal, lends itself to learning.

The weekend does, howerer, have ita limitations. It eliminatea some
would-be enrollees in the course. The retreat is required of all partic-
ipanta to complete the course. The sthlete, the working atudent, and the

¢;f1nlnc1111y poor atudent, for example, are not able to participate. Alao,
miniatera muat chooae between the retreat and their chu:ch dutiea. Those
people who know their other obligations wmust forgo the entire courae
because of the weekend conflict. In the aummer lab, the staff haa exper-
imented and held the two-day T-Group aeaaions on weekdays in a location
that allowed the participants to stay in their regular lodging. The
learninga, however, appear to be greatly diminiahed by the lack of the
informal aeaaiona and by the lack of reinforcement members receive in the
ba¥k-home situations. '

80 far it appea?® that the advantages of the weekend retreat outweigh
the diaadvantagea previoualy mentioned. The away-from-campus and away-
from-home setting also gives the staff freedom to concentrate their
energiea on the lab and on utilization of the conaultant. The weekend
retreat with the major efforta going into the T-Group appears to be the
major learning vehicle of the entire laboratory class.

Marathon

The marathon.is a 10-12 hour cofftinuous session. While it is
bagically a T-Group, it also lends itself to skill training sessions
aa needed. )

In the original planning for this class it was decided ;that the
marathon should come near the beginning of the semester with the retreat
near the end. The reasoning was that the marathon would be an unfreezing
experience and produce s readiness for learning during the remainder of
the sessions. .

w8 _ It became apparent to the staff that ths marathon did not afford
/!:augh of the informal time that the participants seemed to need to
teract and deal with such things as goal setting. Thus, the marathon

and weekend retreat were transposed in time. This does seem to be a more
produccive arrangement. The marathon appears t ow opportunity for
trying new waya of responding that have been elected by the participants
during the major time portion of the lab. The weekend retreat affords
the members the informal time allotments with their peers to search and
to set behavioral goals. The marathon lends itself to identification of
new behaviors by each member and offers them the opportunity to try them
out where feedback is available.
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The management of tima is evar prsssnt in our lives snd thas 12-hour
marst is from 9:00 s.m. until 9:00 p.x. However, time conflicts with
other)/commitments have afforded very rasl matsrial for nsgotiations, and
thus ths population davslops its skills in this lssrning srens. On s few
occssions the stsrting and snding times havk bssn changed--for sxampls,
6:00 u.m. until 6:00 p.m.-+and ongp tha block of time was divided into
six~-hour ssssions.

Tha marsthon remains 8 valued lssrning expsrisnce. Its positionm,
near the end of the lab, sppssrs té bs on tsergst for its purposs. Fsed-
back from ths psrticipants tends to confirm this placement.

-

' Staff

Barly in our planning lifs it was sppsrent that our steff needed
training on & rsgular basis. Whilse thars wers options such ss entaring
the Rational Trasining Laborstoriss intsrn program, we wera unabls to
afford oursslvss such st that tims. We spprosched our Department Cheir-
person and Dean with our rstionals for steff trsining and wers afforded
funds to bring in s consultant each semsstsr from ths NTL Network of
Trasinsrs or somsone of similar beckground and skills. Through the years
we havs had:

Dr. Vytess Cernius - Templs Univarsity )

Ms. Jo Kelssy - Rpiscopal Diocsas of Detroit

Dr. Orin Worden - Privsts Practics, Detroit

Dr. Jack Ssports - Illinois Mentsl Hamlth Association

Dr. Ronald Lippitt - University of Michigan

Dr. Donald King - Purdus University

Dr. Dolorss Storsy - Privats Practics, Muskegon, Michigen
Mr. Arthur Howson - Westsru Michigan Univeraity

Ms. Charlotts Aldarson - Chicago Episcopsl Diocasas

Thess srs uniqus peopls, ssch with spscisl contributions to maks to
ths lssrning procsss. Our priority for the consultsnts has rsasted mors
with steff growth than with psrticipent growth. Usually ths consultant
was svsilabls during ths day on ths Fridsy of our rstrsst to our gradusts
students in ths School of Education and to our steff® plus intsrssted
colleaguss. Approximatsly thrss hours wers sst ssids for ths working
staff to shars with ths consultant prior to ths first sssasion witl
psrticipants Fridey svening and sgein on Sundsy sftarnoon.

Aftsr sbout ths third consultent visit we discovared that wa could
bensfit mors from this psrson by having him spend, ssy, 8 3-hour block

.

*Steff rafars to thoss parsons prgesntly working with ths lsb end
thoss wvho havs worked with psst labs or who might work in & futurs lsb.

ERIC 3

Aruitoxt provided by Eic:




25

of time in esch bf the sevarel T-Groups during the weskend. Whils thie
appears to be less sratifyin. to the consultant, it has grestly increasad
ths lsarnings of the steff membars. Fesadback ssssions to the staff from
the consultent occur ss spproprists throughout ‘the weskend. The 2-3 hour
session lats Sundey sfternoon with the consultant has slso proven most
halpful. Por éxempls, staff members ask for suggestions rsgerding skills
they need to work on to improve their sffectivensss ss trsinsrs. The
consultants, for the most pert, have bedn moat generous in pointing out
steff strengthe es wall, wvhich is hclpful sfter an .xcitin. but tiring
weskend.

For the most part, the steff is from our counsslor treining dspsrtment
and the Counsaling Center at Indiana Stats University. Thess psrsons
sccept their sesignment knowing that ths courss rsquirss from thres to
six hours of post-morteam and planning each wesk. Their enthusissam and
commitment to the courss and ite lserning procsss srs most commendsbls. -

-Readings

The current tsxt book is Sensitivity Treining end the Laborstory Msthod
by Robert Golembiewski. As per the courss guidslines, no sttempt is made
to cosrce perticipesnts to raad sll or any pert of it. Some membars rsad
it prior to the clsss, others rsad ss ths clesss progrsssas, and some repore,
that ths text has proved to bs helpful in concsptuslizing some of their
learninge following the laboratory. Thers ars some who mersly ecan the
book and thers ars probably some who don't even sttempt to do that. Thus
the staff has sevaral rslsvant handouts, rather brisf and to the point,
for axampls, on giving and receiving fsadbeck. Sevarsl suggestad resdinge
ars listad end a rather exteneiva bibliography is svailabls upon rsqusast.
The staff reviews the suggssted rsadinge periodically and adds or delstss
itens based on Ysedback from ths lab membars. Om ths wholas, ths suggessted
readings and book discussions ars valusd by the participants in thet thay
ars gensrally usad by most participants to accomplish soms of] ths objec-
tives for gP. courss grads.

Participants aleo bring to ths attention of the class joulpal srticles,
books, newspsper articlss, and telsvision drams and movie films rslsted
to tha class. For exsmpls, "Bob and Carol and Ted and Alice" caused &
graat desl of diecussion as it tended to support ths fentasiss of friende
or raluctent membars of ths laborstory class.’' Ths stsff hss sariously
attemptad to introdyce ths perticipants to ths pro snd con issuss of
laboratory treining.

Non-Verbal Exercises

For most psrsons non-varbsl sxsrcises ere not new medis for lserning.
What 1s psrhaps new is ths spproprists uss of non-verbsl sxsrcisss in
ralation to othar lsborstory phsnomens. It is not uncommon for esome
participants to went to get right into non-verbsl sexercisss. Whils some
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eteff rs who ere more edept st using non-verbels then others do
employ them frequently, the teek still remains to keep them relevent end
on terget with the dete being genereted in the leb in generel. Thus the
leerning genereted by the use of non-verbel exercises or the needs of the
person introducing them are integreted into the totel leerning environment.
For example, if eye contect is minimal in s T-Group, someone might -ug;--t
thet we communicate with eech member by looking directly into eech other's
eyee for 15-30 seconds. The group would then discuss thie exercise by
enaring their thoughte end feelinge thet occurred during the exercies.
These kinds of exerciees cen be fun end helpful in the leerning procese.

Interpersonal Ski11 Sessions

The learning theory moet in evidence in the leboretory learning
environment ie that propoeed by Gibb. Briefly, the leerner encountere e -
eituetion to which he reeponde with old behavior, only to diecover that
he dose not get the reeponee expected. He then triee ¢ different response
which may be e new behevior for him. Peedbeck confirms that this ie e
more productive reeponee than his old behevior. He then precticee the
nev behavior until it becomeae more spontsneous for him. Velued here 1ie
the experimentel nature of the leerner end the leerning environment. Each
nev responee ie e provieionel try et new behevior. 1If it doesn't work to
the eetiefection of §he leerner, he is free to try other responses.
Exhibite A and B exesplify the leerning model.

The primary leerning reeourcee ere people interecting with, sponte-
neity, euthenticity end eeneitivity to eech other. However, ell leerners
have ecceee to handoute, textbooks end en exteneive bibliogrephy. The
eteff, with the membere' help, 1is continuouely eseessing the needs of the
leernere. Thie ie eleo done periodicelly with formal feedbeck forms. It
ie from the esociel milieu thet the verioue skill trcining eessione ere ¢
derived end then implemented.

A guiding queetion for the propoeer of e ekill session might be,
"How do you know thet thie ie appropriete? Whet is your evidence?" 1If
the propoeel eppeers to Ye on terget, the perticipents reedily géve thefr
support. Any reluctence on their pert might be interpreted es meening
the propoeel ie not’ eppropriete. The seneitive treiner will know vhcn
he ie "demonstreting hie own cleverness” or when he is reelly being " tt‘"
the membere end their needs.

Soms examplee of interpersonel -iill exercises which have been used
are:

1. giving end receiving feedbeck’
2. listening
3. clerifying

4. leveling
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5. confronting

6. owning - ueing "I” more end "you” lees in stetements
7. conflict management

8. coping with defeneive feelings

9. non-verbal communication 7 o

10. describing es oppoeed to judging

Theee ere marely labele of e few of the more common interpersonel
ekill building exercieese. Othere are creeted es the eituetion demands.

A An example here would be rolc"lnying on the epot, or perhepe chenging

rolee with another membey. Perheps a criticiem of the leboretory might
be the lack of time for' practicing interpereonal skills. Under etress,
for example in e T-Group, the learner tends to revert to old behavior,
the one he hae lived with the longeet. While it is often risky to
intervene during etreeeful encounters, it, nevertheless, is often produc-
tive for the leermere in the long run. Treneference of leernings to
eituations outeide the leboretory setting remains e tough goel to eccom-
plish.

Rumors®*

Reel or imagined, rumors ere difficult, 1if not, impossible, to prevent
or control. Beceuse of the experimentel neture of the leerning designs
end the diversity of people elong with the extremism of the populer medie,
laboretory leerning lends itself to the po--1b111t7 of rumors.

Orugs

Early in the history of this course drug usage throughout the
univereity end tha country in generel wes receiving e lot of ettention.
The steff decided thet it would be counter-productive to work with groups
if drugs were being used. Thus e stetement requesting perticipants to
egree to not use drugs unless prescribed by e physicien wes included in
the epplicetion for perticipetion in the cless. To the writer’'s knowl-
edge, perticipents heve not violetsd this egreement .

The uee of elcoholic bevereges during cless time is elso considered
to be @ berrier to leerning. The steff requests et eech first session
that persons vho feel the need to use elcohol just prior to or during
cless should ebeent themselves from the cless. At no time hes there been

*Rumor es ueed here i{s defined es the spreeding of information out
of context which ceuses discomfort to e person or to the leboretory in
generel. :

[
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. any evidanca of tha uaa of alcoholic drinka intarfaring with tha clasa.

Moat retraata hava baan hald at Marom Inatituta, Merom, Indiana, which
haa a policy againat alcoholic bavaragaa on tha pramiasa. Tha writar
knove of no violationa of thia rule. Some laboratory participanta do
laava tha Indtituta during thair unachedulad time and aome of thaaa do
80 to & bar and danca facility in a naarby-fown. Whila thay do appaar
to let cff 4 lot of ataam and thair high anargy laval might cauaa a faw
ayabrowa to raiaa, tha writar knowa of no-untoward incidanta of violanca
or miausa of any paraon during auch timea. . .
[
People Problems

(39

The ataff arrad in not meating with tha management of tha ratraat
aita prior to tha firat ratraat. Tha aita management waa not accuatomed
to the experimental natura of tha lab and thair axpactationa wera thoaa
of a "typical" claaaroom laarning anvironsent. Chairs wera in atraight
‘rows and a podium waa appropriataly placad in tha front of tha room.
¥oving furnitura about and than not placing it back in ita original
arrangement caused aome conatarnation aa did tha noiaa laval, non-varbal
exercises, truat walka and tha like. Oma particular incident eppaared
to be tha acapegoat for all t»- built-up tanaions of tha management. It
had been agraed that tha alaaping rooms would be vacatad by auch and auch
a time. About noon on Sunday ona of tha participanta, a young man from
Cambodia who waa rather dark akinnad and had rathar long bair, bacase 111
and wvae adviaed to raturn to his room and raat on tha bed. About 3:00 p.m.
one of the cuatodians opaned tha door to tha room astd aasing the young man
on tha bed atgted rathar bluantly that ha waa to pay for an axtra day'a
lodging. The apin-off from thia raached tha officaa of tha Praaident, tha
Dean, and tha Departmental Chairparaon, and no ona knowa vhara alaa. The
laboratory ataff mada a full writtan raport to tha appropriata univaraity .
officiala and a lattar of apology waa aent to tha aita managar and hia
peraonnel.

The laboratory haa not uaed th‘i facility ainca and haa made a
apecial affort to ahara ahaad of time tha naeddi hnd natura of tha ratraat. v
No furthar problems hava occurred and rapport hea baan axcallant at tha
three diffarant placaa tha lab haa uaad ainca that firat tims.

Avbidance

At no time haa the ataff purpoaafully avoidad confronting rumor isauaa,
real or imagined. Real faauaa hava baan prasent in tha laboratory laarning
anvironment. Whan warrantad, thay wera affactivaly daalt with in an athical
and forthright manner. Tha laboratory remaina opan to tha participation
of all colleaguaa and adminiatratora, tha ona raquiaita baing that thay
muat perticipata throughout a particular aagment, for axampla, tha waakand
ratreat, in all fairnaaa to thamsalvaa and tha ragular membarahip and ataff.
Profeesora from Education, Engliah, Buainaaa, Studant Lifa, and Spaach,
for axampla, along with aavaral collaaguaa from tha Laboratory School
hava been participanta ovar tha yaara at ona time or anothar. Thair
raactiona hava baan favorabla toward tha laboratory.
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Divorce

i One person hss been divorced since her psrticipstion in the lsborstory..
She made it quite clesr in her follow-up thst she hsd made thst
decision prior to the lsb. However, rumors do continue, in spite of the
lsck of evidence to the contrsry, thst the divorce rste is high following
s lsborstory.

Summar _ ]

1t sppesrs thst rumors yill slwsys be s possibility yhere the lesrning
is very personsl snd experimentsl. The use of s stsff te spprosch has
been snd remains s heslthy ssfegusrd towsrd protecting the stsff, the
psrticipsnts snd the university from unnecesssry dissonsnce. And the use
of co-trsiners snd outside consultsnts during the lsborstory rstrests hss
proven to be .sn excellant wsy of desling helpfully with sny excpssive ego
involvement or misjudgments on the psrt of the stsff.

4 )

. . Counseling

The possibility of s psrticipsant needing the help of s counselor to
help him understsnd his feelings, thoughts snd lcarnings is sn ever present
one. In the asrly lsborstory clssses snd especislly for the weekend
tetrests snd marsthons, s counselor wss present snd svsilsble st sll times.
However, experience showed thst this wss not necesssry in thst the stsff
slong with psrticipsnts wss sble to help people through stressful periods.
Further, the university maintsins s Counseling Center with 2 well-trsined
staff who will resdily pick up on referrsls by the 1sborstory stsff.
Actuslly, most lsborstory clssses hsve been stsffed with one or more per-
sons from the Counseling Center stsff.

The 1-bor-fory csn ba snd often is s stressful experience for some
of its members. For -exsmple, s young vetersn snd former Green Baret who
felt very detsched from the oup snd extremaly slone discoversd during
high stress that one of the perticipsnts hsd hsd similsr experiences during
the Koresn Wsr. This Koresn vetersn even surprised himself when he dis-
coversd thst h& hsd the resowv~=ea to be helpful to the ex-Grsen Beret.

At sll timed the stsff hss the telephone number of the snswering
service of the medicsl doctor on duty st the University Heslth Canger.
In the sbove csse the stsff hsd sbout decided thst it would be sppropriste
to ssk for help from the physicisn on duty. When the stsff shsred this
with the group while the ex-Green Bsret wss in snother room, the cx—lorc;g
vetersn ssked 1f he might do something snd then on his own initistive we
to him. Within thirty minutes they both returned to ths eroup snd shsred
whst they hsd lesrned, snd it wss no longer necssssry to csll the physicisn.

None of the lsborstory clssses sre immune from’linil-r situstions.
At this point we know of no instsnce of s person under stress being left
without further resources. The stress may be sllowed to build beyond the

\]
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point of comfort for other membere of the group, but thie ie often a
growth-producing phenomenon. Experience tende to ehow that too often in

a etreee eituation pcoa}c rueh in and aesert that the pereon ie not etrong
enough to cope with the etreee. Thie behavior ie referred to ae "band-aid"
treatment,. When etreee ie ellowed to build, and when he hae the eeneitive
eupport of one or more other pereone it often ie reaeeuring to the pereon
under etrees to know from experience that he hae the etrength and reeourcees
to copc'vith ic.

Information regarding the resources of the Univereity Couneeling

Center ie made available to the participante ae needed and eeveral have
found the Center helpful. Dué to the confidentiality maintained by the
Center, the group dynamice etaff hae learned when the Center hae been
used only through the clisnt'e voluntary eNaring of the information. The
Center doee eay that eoms of {te cliente are, or have been, in' the Group
Dynamice Lab, but at no time hae it implied that the lab wae harmful to

‘“ a client. In fact, the Center refere many young people to the lab ae a
needed growth experience. Again, thie is oxly known tothe lab eteff if
the client-participant chooeee to chlrc-cuc“ information. o .

. Summary \
d v

. In thie paper the writer has ehared e rither global picture of an
exciting way to learn. Some attention has bden given to etaff quality,
Purpoese of the coures, did to the msjor lc-ﬂgin; deeigne of the couree.
Too, eome of the etrategiee used for eafeguariding the univereity, etaff
and etudente have been presented along with -\bricf diecueeion of rumor
problems. :

AW . )

Neither the Bible nor the prophctc--ncitﬁ:r Freud nor reeearch--
neither the revelatione of Cod nor man--can take precedence over my own
direct experience. . .

Rogere, 1961, p. 24
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PART 11l

A FOLLg?-UP STUDY
GROUP DYNAMICS LABORATORY PARTICIPANTS

Since 1969 Indiana State Udiversity has offered a Group Dynamics
Laboratory course three times a year. The instigators, a team of three
professors in the School of Education, planned from the start to evaluate
the laboratory by doing a follow-up study of partictpants, so pre- and
post-data and addresses were kept on file. This part déscribes the

- results of the follow-up study made in the spring of 1973. !

The‘purposes of the laboratoty were stated a? follows:

1. To gain new insights, ‘about yourself, your behavior,'and the
effects your behavior has on others.

To, become more sensitive to group phenomena and to the effects
groups and individuals have upon you.

To learn to behave in ways you find rewarding.

To develop attitudes about your interpersonal relations with
which you can be comfortable, and ,

To dpply these learnings about self to Jour personal and
professional roles. .

Laboratory‘ Participants

: &N
Approximately three hundred persons participated’in this group

dynamics laboratory over the four-year period covered in the research.

An intensive search of the Alumni Office, Registrar's and Graduate Dean's
Offices clearly demonstrated that fifty past participants coyld not be
reached . at their current addresses. Two hundred and fifty questionnaires
were mailed. One hundred responses were received within a two-week period.
A first notice, mailed to those who had not responded at the end of the
two-week period, brought in another twenty responccs. Sixteen additional
forms were received after a second notice. Fifty questionnaires were
" returned unopened for lack of a forwarding address. Thus, of the 200
that can be assumed to have been delivered, 136 questionnaires were
responded to almost completely, which gives a 67% return for the mailing.

3l
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Questionnaire

3
’

The questionnaire was built by asking past staff what they would like
to know about the population. The information requested was organized
into a quegtionnaire and then tested by asking the spring, 1973 class to
respond to 1t and to critique it. It was also submitted to three different
colleagues with expertise in questionnaire building. The final question~
naire and follow-up notices appear as Exhibit D.

/& ST :
. * Exhibit D

. )
T0: Group Dynamics Laboratory Alumni -

FROM: Glen Brown and other Laboratory Staff
SUBJECT: Follow-up
DATE- March 8, 1973 D

In the spring of 1968, Stan Gross, David Cr1§$ﬁn and I started \
shariig ideas which led to offering  the Group Dynamics Laboratory for the
first time in the spring of 1969. At that time it was 1isted as Education
4-525 and 1t is now Education 4-515. Staffing has been variable since the
first year. Dave has now been at Governor's State University, Park Forest,
IT11inois for the past three years, and Stan is doing post-doctoral work
in Community Psychology at the University of I11inois, Chicago Circle.

Some of you will recall Charles Nelson, Allan Johnson (Dr ) now at
University Medical School, Charleston, South Carolina; ‘or, Kathy Webb
(Dr.) now at Univgrsity of New York at Brockport; Jim Hilkey, psychologist
at Federal Penitentiary,in Terre Haute; Diane Brown, Forest Tate, Sue
Dyrenforth and others ﬁ“o have helped in one way or anothér with the lab.
Laurence Passmore, Pat Cerra and'I staffed the lab this past fall and the -
present staff has Forest Tate replacing Laurie. So the staff as well as
the’1lab remains dynamic and gains its strength from the varied staff,
student participants and consultants. Indeed, we value the learnings
afforded us very much! We are indebted to you and the other participants
for sharing with us and helping us grow

~——

I am hoping that at some t1me dur1ng your particular experience, it
was mentioned that someday we would call upon you to give us some feedback.
This is my attempt to follow through on that statement. I am*asking for
some of your time and talent to help us confirm and/or improve our
‘endeavors in the lab. '

I would prefer to visit with each ept/;fdyou personally, however,
we now have approximately three hundred-alumni, thus, I need to use this
rather impersonal way of personally relating to you. My intent is to
also use the data.you share to generate a technical report and then an
article for publication. Your anonymity is assured unless I personally




Exhibit D

(continued) ‘

get your permission in writing. 1 hope to hear from you real soon, please.

Name Circle One: Male Female
r

Address ~ . .Year of class

Marital s£¢tus at time of class ' Age when in class

Current marital status

Occupation

Briefly describe what you do: ~

List. the positions you have held since completing class? (List current
position first.)

How many encounter groups had (or have) you participated in?

a. Prio; to this class? - b. Following this class?

TYPE LOCATION VERY VALUABLE  VALUABLE S0-SO ﬁbT VERY VALUABLE

NOT VALUABLE AT ALL

The following are in relation to the Group Dynamics Laboratory class.
(Please use back of page or additional pages 1f needed.)

1. Briefly describe any activity(ies) you have diré!ted in which you
used learnings from the course.

2. Given the opportunity, would you elect to take thisweT$§s~aga1n?
. hY

Yes No Comments: .

.3. To what degree has the course been helpful to you?

VERY HELPFUL  HELPFUL -SO-SO  NOT- VERY HELPFUL  NOT HELPFUL AT ALL
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Exhibit D

‘// . (continued)

Comments:

4, Descrigf in what ways, 1f any, the course has been detrimental to you.
1 . '
5. Describe the characteristics of a person for whom you would deem this
laboratory course inadvisable. Reason?

6. Describe one or more significant decisions you have made which were
influenced by your experiences in the laboratory class.

7. Describe how ffiends: relatives and colleagues have responded to
your participation in the lab.

. Description: ' Comments :
» . : *
8. Should there be a pre-requisite to the laboratory class? Yes
No If yes, describe the pre-requisite experience.
9. Shguld there be an advanced 1ab? Yes _ - No If yes, what

should be 1ncluded?

10. Have you recommended the lab to others? Yes No If yes,
approximately how many have taken the lab as a result?

Comments:
11. Of all lab experiences which was least valuable? Most valuable?

13. Please share with me any other information that you feel would be
helpful to us In this class.
. ;(. .

Follow-Up B

T0: Group Dynamics Alumni

FROM: Glen Broyn

SUBJECT: First Follow-Up

DATE: April 18, 1973
Several friends have re\turned/tﬁfoﬂow-up quest‘lonna‘lre‘.
Several friends have not.

Please, I’peed your help!

’
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T0:

" FROM:

35
Exg1b1t D
(¢ontinued)
Group Dyndmics Alumni

Glen Borwn

SUBJECT: Second Follow-Up

* DATE:

May 3, 1973 ,
Several friends have returned the foll.ow-up quest‘lonna‘lre.
Several friends have not.

Please, I need your help! ’

Tnbl{! presents the tabulation of the responses to the que-tionnaif

TABLE 1
Results of Group Dynamics Follow-Up Study
1969-1972
A. Responses D. Current Marital Status

‘Male 60 N Single . 52
Female ~ 76 Married 75
Total 136 Divorced 5

Widowed 0

. B. Marijtal Status at
Time of Class E. Encounter Groups

Single 69 : Prior to Class 7
Married 63 - FolloWing Class 88
Divorce 4 Very Valuable 38

So-So 15

C. Age When in Class Not Very
~ Valuable 9

20-21 28 Not Valuable
22-23 3 at All
24-25 29 .
26-27 16 . F. Would You Take This
28-30 13 Class Again?
31-40 g -
41-50 ‘6 Yes 12
51-60 | ’ No A 22




TABLE I

(continued)

“

G. To What Degree Has ) J. Have You Recom- .
Course Been Helpful mended Lab to !
to You? Others?
Very Helpful 59 ' 5 Yes * 17
‘Helpful 50 No 18
So-So 17 ‘
Not Very ) K. How Many Have
Helpful 0 Takeh Lab as
H. Should There Be An
Advanced Lab? ) 179
Yes 4 95 '
No - 25 s
I. Should There Be a
Pre-requisite to . ,
Lab ijss? )
Yes 41 .
No B7 \
. ¢ \
Results /

The dsts tsnd to support these conclusions:

1. Maritsl ststus st the time of clsss shows that singles were in
the mijority during the clsss, 69 single to 63 married snd 4 ,2F=
divorcsd. ' "

2. Current maritsl ststus shows s reverssl of the above, 52 single
. snd 75 married, sa might be expected. However, contrsry to
"rumors,"

only one peraon hss divorced since their participstion.

3. Ths sgs rsnge in clsss wss 20-55 with the majority in the 20-25
sgs group.

4. Ths number of encounter groups ''psrticipated in" shows an
incresss from pre- to post-group dynamics laboratory. The
lsrgsr numbers sppesr in the 1970-71 classes. The majority
rsted thsss prs- post-experiences in the Valuable and Very
Vslusble cstegoriea.

El{lC » do
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S. About 82 percent eaid they would take the lab again if given
: the opportunity. ’

6. Approximately 81 percent rated the laboratory in the Very
Valuable and Valuable categoriee. The reet (19%) reeponded in
- the So-So and Not Very Helpful eectione with no reeponeee in
the Not Helpful at All epace.

7. Seventy-nine percent eaid that there ehould be no prerequieite
coursea to the laboratory. And 79 percent would like an
advanced laboratory.

8. One hundred eeventeen former participante had recommended the
lab to othere and at leaet 179 persone have taken the lab ae
.a result of ite being recommended by former membere.

Present Occupation

Table 11 ehowe the occupatione repreeented by thoee reporting.
While teaching ie by far the leading category (51 of 136 reporting), it
'4e of apecial intereet to note the wide divereity of occupatione repre-
aented. They are listed here -ae reported on the follow-up form.

Briefly Describe What You Do

Very few reepondente gave detailed deecriptive data regarding their
preaent occupational dutiee. For example, eeveral merely wrote "teach”
in teeponee to thia requeet. 1In epite of brevity, however, it ie clear
that by far the majority are in the people-helping profeeseione. Teaching
ie but one example along with euch othere ae agency couneeling, mental
health work in a hoepital eetting, individual couneeling, group couneeling,
and €0 on. Thua it would eeem that reepondente to the follow-up queetion-
naire are in jobe which call for meany pereonal and interpereonal ekille.
Even though not epecifically requeeted to do eo, eeveral people commented
that they "enjoy their work.”

Positions Held Since Comp]eting Laboratory Class

Table ‘111 ehowe the number of poeitione held eince completing the
claee by year of claee participation. The range ie from one to five
poeitione with the mode definitely in the one category. It ie aseumed
that where there wae no reeponee in thie category the pereon wae etill
on the eame job. Thue 92 paet participante of 136 reporting were either

- atill on the eame job or had changed jobe only once.

It wae not the purpoas of thie etudy to investigate job eatiefaction.
Speculation, lending iteelf tq further reesearch, might euggeet that
thees 92 people are highly eatiefied with their jobe. Or, the eituation
may be a reflection on the job market which haa tightened during the
paet faw yeare. Further epeculation might be that theee people are lese
able to riek moving to nther locatione, eort of a configmntion that many

ERIC | T o
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TABLE 11l

Present Occupation of Follow-Up SubjeEts

(sp

ring, 1973)

Teachers 51

Art
Coach
College
English
Health
Librarian
Math
Music
Primary
Science

- Social Studies
Special Education
Teacher (not

specified)

vocational Ed.

Housewife

" Counselor

College Administration

Graduate Student

Student Personnel

Psychologist

Student

Socfal Work

Upward Bound Director

Residence Hall Dir.

Minigter

Director, Therapeutic
Recreation

-
— il (\) d () b b () (I ==t )

~N
- N

~N WOHONWSNNWON VD

Miscellaneous 26
Accounting
Assistant TV Dir.
Correctional Couns.
Construction
Cosmotology Instr,
Curriculum
Coordinator
Dental Student
Director of Learning
Lab for Teachers
of Young Children
Director of Special
Education
District Executive
for Boy Scouts
Executive Secretary
Nu-Tel Comm. Corp.
Finance
General Motors
Advertising
General Clerical
Insurance Sales
Intelligence Qfficer
United States Navy
Law Student
Mental Retardation
Parent Counselor
Medical Records
Secretary
Member, Farm Co-op
Brd. of Trustees
Occupancy Specialist
Dept. of Housing
Urban Development
Placement Consultant
Real Estate Broker
Research Assistant
Supervisor, Reform
School
Work in Residence
Hall

<




TABLE™11

Number of Posfitions Held Since
Completing Laboratory Class”
(Spring, 1973

One Two Three ‘
1972 20 3 0 0 0

19711 174 16 9 0 0
1970 12 6 1 1 0

1969 3 k} 3 0 1

‘Forty persons did not report a new job since completing the class.
It 1s assumed that they are still on the same job they held when
taking the class.

people in the helping profeeaiona are frozen at Maelow'a Level II,
Security. Another gueea might be that theae pereona have been aeceimilated
into the aociel milieu of their preeent job environment and auffer very
little, if any, dieaonance with their preaent statua. One could go on
conjecturing and generate eome testable hypotheaea for further atudy.

Caution muat alao be ueed in looking theee data in that the
numbere reeponding by year alao varied. /N%z.thclcnc. the evidence doea
appear to eupport in general that lab participanta are fairly atable jodb
holdera (over the four yeara atudied) where the median age ia in the
early twentiea.

Encounter Group Participations

The reeponaea tend to ahow that moat of the claaa membera had not
participated in encounter groupa prior to the clasa. And approximately
the aame number indicated that they have not participated in any compa-
rable activitiea aince the claaa. The total number of participatione
prior to clasa waa 62 and following the claaa 69. However, a few peraona
accounted for aeveral participationa, for example, one peraon reported
"aeveral” while aome othera reported anywhere from 2 to 5 auch experi-
encea. It would Le reaaonable to atate thaf,the claaa doea not attract
very many "T-Group Bums" nor doea it cauae people to become auch.

*T-Group Buma aa uaed here refera to thoae perapna who go from one
T-Group experience to another on a regular baaia. Thia ia not known to
be good or bad; it dependa on the individual.

ERI!
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The bafors and aftar class encountars ss described by tha subjacta
would not nacesasrily fall in the realm of group dynamice. For sxample,
- Geatalt Tharapy, Group Counssling, Paychotharepy, Bioensrgatic Anslyaias
and Intersction Analysis heve sa thair purposs a tharspeutic or instruc-
tional goal to sccomplish. Some of the rsapondars, however, hava pertici-
pated in othar group dynamice laboratorisa and clossly related activitiass.
For exampls, & lesadarship training workahop. or & black-whits sncounter
veekend may mors clossly rasesbla the group dynamices laboratory, sapacially
whers tha gosl is ona of mora clearly undaratanding aslf through incrassed
avarensss and sensitivity to interpersonal relationshipas.

Intarsatingly snough, whars respondars wers ssked to evelusts thass
experisnces on & continuum from Vary Valuabla to Not Valuabla st All, tha

retings moatly fall in the Valuabls cetegory. Thers wers only 22 responsss
in the 80-80 to Not Valusble at All catagory.

Tha locations for such pra-post class ancountara ranged froms ona at
Bethel, Maine, to savarsl locally, for axampla, Mental Health Centar,
Counsaling Centar, and the like. Tha local Pedaral Prison through itas
drug abusa progrem has sfforded lsarming opportunitiss in Trensactional
Anslysis to students st Indisna Stats Univaraity. Sevaral membars rssponded
that thay have taken thess opportunitiss to enhanca thair ¢wn parasonal
grovth as well sa to davalop gkille in group procedurss. Othar sxpariancaas
ars oftan liated s baing on & college campus, 1i.s., Hilladela Collage,
LaSalla Collage, Vincennas Univeraity, end the like.

It would appasr that furthar sxperisncas hava bssn sought at reputabla
places and institutions of higher sducation.

Activities Directed, Using Learnings from the Course ‘
While tha quastionnaire ssked spacifically for "activitiss you havs
dirsctad,” tha responsss -included many inatances of personal swarsnsssss
end new behaviora. The rengs of reaponsss wvent from "nona” (only two
parsons) to long psragrephs of descriptiva deta such as followa:

I ves sasnsory awvaranass ss a theme to many of my exarciases
with sapecislly young children. I promota sslf-swarensss s
great deal by "dirsct” convarsstions in groupa or individually.
I have & rep group with 10 sighth grada kide on asvarsl topics.
I deaigned a format very aimilar to what we used in the G.D. Lab.
Topice, defina terms, discusaions, solutions and conclusionas.
With g1l idees written on tha board, I slso taps end tranacribas
tha ssapions and evary gtudant keeps & cumuletive racord. 1
have employed rols play, fentssy, discussion groups to solve
problams. I did an axercisa to rate, Idesl ve. Resl Salf; balf
rsalization ga to typing ourselvas to animala, having othsrs
dascriba sach othar, atc. I mada my first topic 1. Salf-Image
and discusssad resl va. ideal, socisl scceptance, salf-accaptancs,
atc., snd the final topic 8, is Self-Resliczation end Puturs. In
this lsst topic wa teke out tha goals wa sat for oursalves in tha
firat topic and seas just how wa prograssed or regrasasd in the 10
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K

week program. 1 have done sagy exercieee and ueed certain methode
I developed in G.D. Lab. 1 have more written information on the
format of my rap group 1if you'd like 1it.

The questionnaire presented an open queetion in that there were no
specific categoriee to check. Thue, it ie sseumed that the rveeponeee .
were those moet quickly brought to mind by the question. If one were to
send out a check liet including thoee items which were reported ten or
BoTe timee it eeems reasonable to aseums that most persone would have
checked soma items ae relative to themgelvee. For exsmple, approximately
‘half of the population responded thn:QSh- clase wae helpful in improving
their day-to-day human relatione. Several eaid that they were more
itiatory and practiced leee avoidance behavior than prior to the calee.

As might be expected with the greater part of the population coming
rom the area of education, improved claeeroom social climate wae mentioned
some twenty-five times. For example, it was reported that conflict man-
agement end/or reeolution was nov confronted more often than prior to )
clase and decieion by consensus or group participation in decieion making
using formate from the claee, e.g., fish bowl or NASA,; wae ueed often in
the helping relationship,

Othere vroté that they found themselvee more eelf-aseured in their
interpereonsl relatione. Several expreeesd that they are nov better able
to keep communication open with their friende, family and colleaguee.

Ons pereon eaid that he wae better able to work through awkward eituatione
now than before claee.

As for the utility of the couree in directing activitiee, the
activitiee mowt often mentioned would include role-playing, in-eervice
education workshope, couneeling eeeseione, claseroom activitiee, decieion
making, eelf awareneee exercieee and improving lietening ekille.

Several mentioned that they had completed their doctorfitee .and
achieved further training in group work. Théee pereons are active
therepiete and cotherapiete in mental health centere and hoepitale.
They are ueing not only the ekille developed in thie claee and othere
but thoee they have been able to develap through their own experiencee
in their work.

If there ie one overriding theme to the reeponeee it ie that these
+. psreone have diecovered in varioue degreee that.they are more in charge -
of their life ePace than before the claee. Social control ie more with
the eelf than from othere, a change from how they had thought prior to
the claes. They are more awvare of eocial phenomena and how they can R
behave to bring about deeired outcomee. For example, if it ie warm
pereonal relationehipe that they want, then they know where it all begine.
Thue they are more initiatory of the deeired outcomee than they were
before the claee.

ERIC 51
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Would You Take This Class Again?

One hundred eleven of those reporting responded 'Yes" to the question
"Would you take this class again?” Comments varied from rather emphatic
support statements, such as "The class was one of the most valuable classes
which 1 have ever taken,'" to ambivalent responses, such as ''"My curiosity
suggssts that I answer in the affirmative; my 'horse-sense' still ques-
tions whether the group is ultimately helpful for the individual,” to
emphatic negative statements, such as '"The class is 3 mind messer.
Especially the marathon weekend. I lost perspective of what was truly
important to me. Became too involved in other people and not enough in
mysslf."

Twenty-two persons said '"No" to the question, "Would you take this
class again?” While it i{s gratifying to know that 111 would take the
class again, the comments were positive toward th’ course--for example,
"This class is of the type mgst needed to 1m‘§ove the quality of 11fé
peopls livs'--1it bshooves the staff to increase its sensitivity to those
subjscts who appsar to be having a negative experience. Perhaps mid-term
intsrviews of follow-up intervisws would be hslpful. The above quote
about ths class being a "mind messer” is perhaps the most negative response
rscsived. An sxample of the typical "no" response would be, "It was
intsresting but not that helpful.”" This is indeed quite different from
the "mind messer"” statement. .

A concern of the staff that has received considerable attention is
ths phenomenon of dependency. At one time the staff entertained the
idea that dependency was all bad. However, over the years it appears
that the degree of dependency warrants attention in that we are seldom,
i{f ever, totally dependent or independent. Some people might conclude
that 111 persons are highly dependent on the lab or lab-like activities
for sustenance because of their willingness to take the course again.
Howevsr, statsments such as ''Definitely yes, (it 1s) one of the most
practical courses I have taken at ISU. (It has) been very helpful in
my job and life'~-and this one is not atypical--would not support a high
dsgrss of dspsndsncy. Too, one might reflect on the rather small number
of persons who have continued to attend labs as further support of
independsncy.

To What Degree Has the Course Been Helpful?

Vsry Helpful 58 Not Very Helpful
Helpful 50 Not Helpful at All

So-So 17
Perhaps the folléwlng quotation from one response best @4xempli{fies
those responses in the "Very Helpful' category:

This class has been helpful to me {n that now when I am (n
a strange situation I remember some of the feedback I received
from my actions and comments {n class. It makes me try harder

ERI!
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to really be myaelf. I alao am more conacioua of how the othera
in a new group might be feeling and that they too may have aome
of the asme feara and anxietiea aa I. Thie makes me be a little
more open with them.

Alao it haa helped in my marriage. My husband and I have
talked over problems that I tried to evade before. After this

claaa I really tried to aee another aide besides my own.

And in the "Helpful' reaponaea, "Many peraonal hangups of myaelf and

othera were identified and ! found them relative to my work and my personal
and relationahipa" ia aomewhat typical. The "So-So' peraons are small
‘in number but generally reaponded with aomething like 'To be honést, I

don't know juat what I gained from it. Although gaining aome ideag and
aome inaight, I don't know that my actual behavior changed aa a feault.”
The aeven reapondenta in the "Not Very Helpful" aection are beat. repreaented
by "For me, the courae lacked application to 'reality' . . . the courae
created a 'world' that was almoSt too unique, almoat too 'helpful.'"”

life

The poaitive atatementa are very reaaauring aa to the value of thia

couras. However, the ataff needa to be aware of thoae replieg which are
negative {f improvementa are to be made. t;

Describe in What Ways the Course Has Been Detrimental to You

Of the 136 reapondera, 31 atated that in aome way the courae had

been detrimental to them. While the degree & intenaity obvioualy varied
nonetheleaa the atatementa supply data which the staff necds to studs

and be aware of in future clasaea. The following quotationa are aomewhat
typical of the leaa aeriaus conaequences:

[E

For aome reason it haa helped me to diacover that when I am
not being reaponded to authentically I can tell and I aay thinga
which cauae hoatility on the part of the other person. Perhapa I
need to learn how to handle the ajtuationa better.

1 4

or
None . . . except in terms of the frunt;ltion encountered
in not "owning" up to feelings encountered in interperaonal
relationahipa. . .
or
During the courae I found it hard to separate what I waa
doing in claas from my behavior with people outside of the clans

and my wife. The claaa waa not the real world.

It appeara that the ataff muat increaae ita efforts to help peraona

in areaa of behavior auch aa these mentioned above. Certainly the means

O
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ere ’vcilnblc. for example, role playing, to help increaee the helpful
behevior cetegoriee.

Some examplee of the more seriocue etatemente in reeponee to the
"detrimental” queetion are:

1 believe certain kinde of compartmentalization are eseeential
if e pereonality ie to remsin intact in a eociety which iteelf ie
characterizéd by areee which are cloeed to rational inveetigetion.
The couree opened gome ereae for me (under conditione which were
eomevhat in violation of cultural norms) ch I wae 1ll-prepared
to handle without, at the tima, providing me with adequate oppor-
tunity for support and cloeures. .

I learned to unmaek myeelf in claee. After the claee I had
to relearn the entire maseking proceee to protect my

Pecauee I felt eo threestened, I wee unable to deel
the one major hangup that inhibite me, the lsader left meldowm °
end my eelf-concept, eelf-confidence, and ability to true
others wae eeverely demaged.

One could gueed eeveral reaeone for the detr effecte on eome
participents such ee that their expectatione were propriate for the
couree. However, the fact remaine. that theee esubjecte’' reeponesees are
worthy and need to be eeriously coneidered and dealt with in future claeeses.
Describe the Characteristics of a Person

for Whom You Would Deem This Laboratory v
Course Inadvisable

The queetion of the characterietice of a pereon for whom the labora-
tory would be inadvieable ie one which the etaff hae etruggled with over
the yeare and, ae yet, hae not been able to resolve eatiefectorily. One
consultant to the eteff euggeeted that one could ecreen out the whole

-world 1f he ueed everyone's criteria. In epite of thie esemingly over-

vhelming taek, the etaff continuee to eearch for waye of avoiding harm
to eny human being. The informstion requeeted on the application fo
for the claee ie intended to alert the etaff to any pereon'e potential
difficultiee. Anyone who ie undergoing any peychological treatment at
the time of applicetion ie couneeled with and advieed to make hie
decieion in collaboration with hie therapiet. Likewiee, proepective
mgmbere are advieed that if they are eeeking therapy, then thie ie not
the claee for them. Though one would be hard put to etate clearly what
ie and what ie not therapy, thie claee ie intended for thoee pereone
who coneider themselvee within the range of "normal” behavior.

The eubjecte of thie etudy made well over 150 reeponses to thie
query. Moet of the charactarietice were accompanied by a reaeon. The
large number of reeponeee in and of iteelf ie perhape eignificant. One
inference might be that people tend, to have little faith in the peycho-

logital etrengthe of othere. For example, eome would not recommend the PO

0 /-
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course for the "timid,"” "shy," "sensitive," "super~sensitive," '"liars,"
and the like, terms, one would guess, having specific meanings to the
contributors. The samé‘hight also be said of sdch. terms as "psychologi-
cally unbalanced," "maladjusted," "pre- psychotic," "excessive neurotics,
, and so on. ~ . f .
& R . - : & . ,
Perhaps one other statement is warranted from replies the respont'rs
theif expressed.concerns parallel those of the staff. ‘The reBponses might
also be considered to be abdicatigns of responsibility on the part of the
responders or indicate their lack of faith in ‘groups to promote growth.
Too, these responses tend to be in conflict with other responses made in
the questionnaire. These contradictory responses reflect, perhaps, the
ambivalences of being human. This section of the questionnaire warrants
serious study by the staff or by any staff involvej in conducting group
dynamics laboratories.
Describe One or More Significant Decisions
You Have Made Which Were Influenced by
Your Experiences in the Laboratory Class

Career choices appear to dominate the responses to the request for
significant decisions. For example. "decided to become a counselor,”
"resigned my job," '"be at home with children,' and the like. In the
interpersonal area, several persons reported changing their dating habits,

_ e.g., deciding not to go steady, to break up, and to date again.

To "speak up," "be more open," "more honest,”" "be me," and the like
appeared quite often and in most cases the persons reporting felt that
the results have been positive. Some reported greater independency and
the expending of more energy as support persons in their relationships
with others. Two people reported that they made the decision to get
psychiatric help and are pleased with their decisions. And two said
that they decided to nevey have a group encounter experience again.

Many persons qualified their responses by saying that their decisions
were based on all of their experiencing and not just laboratory experiences;
for example, several said that they were able to give up a secure job that
they did not like and live with the insecurity of finding a more suitable

\@grger, something they felt they had not been able to do prior to the
class. '

Decisions to be "me" and get acquainted with that "me" and reduce
the rationalizations and the projections of our feelings onto others are
signs of growth that were shared by a few of the former lab members.

Describe How Friends, Relatives and Colleagues ' Al
Responded to Your Participation in the Lab

As wauld be expected, these comments covered a wide range. For
example, one subject responded, "Very mixed, from people who were anxious
to participate to people who thought it involved getting naked, sex, drugs,
etc."”
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) From a scan of the replies several categories were obtained and
ta%ties were made to determjipe possible trends. The positive responses
outnumbered the negative about _two to one. In many instances individuals
‘reported that at first they received negative responses which later on
were replaced by positive ones from the same persons. In support of the
positive; the population reported a healthy curiosity or that friends,
relatives and colleagues were very interested. Other descriptions
included such words as "enthusiasm,” "envy," "amazement,' "happier,"
"more approachable,” and "acceptance." Former lab members alsc mentioned
quite regularly that many people responded bi‘saying that they would like
to take the class and also that several have done so as a result of their
experiences. . -

On the less positive responses, the frequent references to parents

and to spoures were impressive. Obviously these are the significant

. others in the lives of all people. 'Misunderstanding" or "lack of under-
standing,' "fearful," "indifferent," "'disbelief,” "threatened,"” ''worried,"
"caustic," "uptight," "100% against,” 'skepticism,” and "cold" or "cool"
were the descriptions furnished by the former lab members as reactions
from friends, relatives and colleagues. The reasons for these were often
attributed to the reportsléf the popular media which have tended .
toward sensationalism. For example, two persons reported that
their fellow teachers referred to the class as nothing more than "orgies,”
while parents and spouses saw the class experiences as disruptive of the
status quo.

The staff has spent many hours discussing and attempting to cope
with the negative spin-offs. One thing that needs constant attention is
transfer. For example, re-entry intg the ''mormal" society requires.
certain kinds of sensitivities and,skills which don't always get developed
in the laboratory. Perhaps for some people the task borders on the
impos8ible when considering the family syndrome to which they return. -~
One approach to this problem, especially true in the mental health field,
is to hold labs in which the entire family participates. This would be
rather difficult in a university setting but is receiving considerable
attention and success in church groups and mental health clinics, for
example. At ISU the staff does not leave re-entry to chance. Discussions
and role playing are often used to help with the transition to back home.

In closing this section, the following quotation from one response
perhaps best supports the argument for family labs: ". . . many friends
theught that my wife and I should not take the lab together, but it was
great for us; I think it helped in some ways to bring us closer to each

other by better understanding one another.”
Should There Be a Prerequisite to the Laboratory C]asé?

For each yes response to the question of a prerequisite there were
two no's overall. Only one class reported more yes than no answers. It
might prove interesting to study the data on this particular class in
greater detail or even to compare it with a class reporting exactly the
opposite regctions to the question. However, at this point, it is
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" necessary merely to call this phenomenon to the attention of the staff

for possible pursuit in depth at a later date. One inference might very
well be that the lab was not truly a group aynnmice laboratory for this
particular- group. This might also be true for those persons from the
other classes who see the need for extensive prerequisites.

Individual interviews between staff and potential class members
ranked highest amongst the prerequidites listed. Some would limit the ,
class to: seniors and gra%; only; those who "desire change;" those wh
have attended theory sessidns, or mini-courses and/or informational
seminars; while still others would require courses in personality and
adjustment, or psychology, or sociology and abnormal psychology, or a
background in behavioral science. Two persons suggested a 2-hour course
of required readings and two others felt that the students should be told
in advance what will be learned. An extensive outline of the course and
expected learnings was offered by two responders. Pre-testing, or sessions
with a clinical psychologist, or several interview sessions were also
offered as prerequisites. One pereon~eu33eafed that both spouses attend
orientation sessions ‘even if only one were taking the class.

It appears to the writer that many of these persons are aaking that
the ccurse somewhat follow the format of those courses that fit into

. their experience. ~Again, the data tend to suggest inadequate under-

standings of the nature of the course. The risk in abiding too much by
these suggestions is that the class will revert to a teaching and learning
situation rather than a study of the group as it byilds itself toward
maturity. - ’ - *

While it 1s indeed gratifying that two-thirds of those responSing in
this study appear to have grasped the significant learnings from the
design of the class, it is equally disconcerting that one-third of the,
subjects did not so achieve. Thus, the staff needs to study these data
and respond appropriately to the implications. Perhaps the staff should
consider the use of an outside resource person in developing ways of
confronting the issues involved here. -

£

Should There.Se an AdV};ged Lab? —""\

,1' There were 96 yes and 25 no responses to the question 9f an advanced

‘lab. To those who responded yes, a further request wac what should be

“"included in such a lab.

1
" More of the same, more weekend encounters and mot!‘marathone, in that
order, topped the list of suggested activities for an ‘advanced lab. Also,
longer and more concentrated sessions with a minimum of interruptions from
the outside was mentigned by several people. The other suggestions were
for the most part only supported by one or a few persons.” Of interest,
however, was a suggestion (supported by four persons) that the design of
the lab be built after the participants arrive on the scene. This
suggestion has merit and has been carried out rather successfully by
other organizations, for e€xample, the Episcopal Dioceses of Michigan and
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Ohio. Human potential exercises, non-verbals, seminars, video-taping,
role playing--all a par} of the regular lab class, received support from
several persons. Another interesting idea and one that the staff has
thought about from time to time was to have a post-lab for each clas#
within the year. The purpose, perhaps one of several purposes, would be
to-consider data similar to those requested in this follow-up questionnaire.
Too, 1it. was suggested that those participants who needed specific help

as a result of incomplete learnings in their lab might bring these out

for the attention of the staff. Either these could be dealt with immediately
or in the future, or referrals could be made to resources that might be
helpful. A few persons were interested in studying the role of the

trainer, how to plan and organize a learning laboratory, and further work

on group processes. y,,4/

3

The data tend gL,-upport the desire (and perbaps need) for an advanced
lab. Perhaps the staff should consider offering one on an occasional basis
such as once each year.

Have You Recommended the Lab.to Others?
If Yes, Approximately How Many Have
Taken the Lab as a Result?

Recommending a particular coytse to others can perhaps be considered
a measure of the value attached by the person recommending. Of the 136
persons tvesponding, 115 said that they had recommended the class to others
and 18 said that they had not done so! Some 179 persons had taken the ’
lab as a result of theﬁe recoomendations. Thus, one can conclude that
fhese data are supportive of.the value of the class.

The ogmments section of these tyo questions did not receive many
responses. However, of thoge received perhaps two warrant mentioning.
A few students 'to whom past”members had recommended it mengionad that
their curriculum did not have room for this course (not enough electives)
or that they could not get ig.the class when they need it. Perhaps these
“are not serious problems in tHat a tally has usually been made during
registration of those who could not get into the class. On a couple of
occasions the number might have reached ten or twedve. Ih most cases
they were able to get the class during another semester.

Of A11 Lab Experiences Which Was Least Valuable?
Most Valuable? Least/ Valuable?

Since i:5,¢f=?;‘$;s not been the sameffor each lng, all former clgss -
members did 4ot have the same kinds of activities. FoY example, two
pereons mentioned the montage as the least valued experienge. This may
be a more significant response than that of the twelve who said that
the marathon was the least valuable in that all classes had a marathon 7
experience, but all classes did not do a montage. R

Of those experiences which were common to each class the larger
nuabQ;.of responses related to "sessions held in the classroom," "use-
‘of tedevision,” '"NASA decision by consensus," "Small task groups to
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expreea learninge from the claaa," "aenaory awareneaa,” "weekend retreat,"
“role play' and "dyadic encounter," receiving from nine of three responaea

in that order. .

No pereona reaponding to thia query appeared to be angry or extremely
dieappointed in relation to-items mentioned aa the leaat valued. N

Most Valuable .

Sixty-nine pereona liated the weekend retreat (and in most cases
epecifying Merom) ae the moet valued experience. And in aecond place, )
with thirty reaponeee, aubjecta liated the marethon. Experiences receiving
from twelve to three reeponeea are in deecending order: gwareneaa exerciaea
(1nc1ud1ng touching), role playing, video-taping, dyadic encounter, human
‘ potential, and "the whole thing.". Obviouely, with 99 reaponeea aupporting
the retreat and marathon one would be hard prcsaed to find &n appropriate
subetitute for theee oxporionco-.

In aupport of the reaponee of "the whole thing" it aeems appropriate
to include a direct quotation exemplifying behavioral change. It comes
from a participant in the 1969 aummer aseeion lab and ia ae followa:

At the time of the lab, I had very mixed feelinga toward
racial integration and ggnerally toward black people (having
voted for George Wallace Juat the previoua November). In my
group waa probably one of the moat aenaitive human beinge I
have ever met and will never forget who happened to be black
(named peraon). The changea afffer knowing her have been
many. 1 am now very committed to equal righta and have become
extremely active in organization promoting aame, i.e., NAACP.
And after living in the auburba for one year, I decided I waa
being a hypocrite by aaying I believed one thing -and yet living
another. The laat two and one~half years I have lived in Inner
City Indianapolia and tried to live whag I believe. Thia alone
haa been an eye opener. Thinga juat aren't the aame here aa |
they are juet a few milea out in the auburba. I'm aure i
(peraon'a name) would be aurpriaed to knoY of the impact ahe
had on my life.

Please Share With Me Any Other Information
That You Feel Would Be Helpful to Us in
This Class ' 4

b

Many of the reaponaea in thia aection have already been included in
previoua aectiona. Some intereating auggeationa for the =taf{-to consider
wvere, however, mentioned here for the first time. For example, apecial
laba limited to drug uaera only, aame aex only, and aimilar agea only,
,wlre auggeeted aa poaaible variationa of the preaent lab. Too, it waa 4
auggeated that the lab needa to be publicized more widely aa many people

are not aware of ita being ofj,;;d.

i
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For the most p-ft, the responders took advantageé of this space to
express their appreciation to the university and the staff for having

afforded them this learning opportunity, and to encourage the continuance
of the same but to include more students. Some went so far as to suggest
the class as a first course in college, while others would require it of

all undergraduates.

Recomméndations

The following recommendations were derived from the responses received
from the follow-up questionnaires of former participants in the Group
Dynamics Laboratory. ‘ ~
1.‘ Require a mid-term interview for cach p-rtidip-nt to review
- ‘the participant's perceptions of how he sees himself in the .

" "laboratory and to establish goals.

‘&. Focus more attention on achieving closure with each participant
at the completion of the lab.. .

3. Study carefully the responses to "Describe the characteristics
of a person for whom you would deem the laboratory course
inadvisable."

4. Determine to what extent the laboratory is truly a group
dynamics laboratory.

5. Schedule a post-lab session of one or two days each year.

6. Increase attention and action regarding transfer. \
7. Publicize the course more intensely as many people are not {
aware of its being offered or where to find it in the catalogue

of offerings. N

-

8. Give consideration to-@ffering an advanced laboratory.

\d

Conduct the weekend encounter and the marathon at an off-
campus residentisl setting.

10. Design special labs, for drug users, same sex only, similar
age groups, or the like.
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PART 1V

e "BUT DOES IT MEAN ANYTHING?" .
Sound of Music

: >

Can we be more creative in bringing our inner needs into closer

_ correspondence with the outer demands of our fellow humans (society)?
In several studies of teacher morale, using Suehr’'s Teacher Morale Form,
one thing has become quite clear--"The people I really know are okay,
the people I don't know are not oka¥."” Two stems on this form, "My
pupils . . ." and "Children today . . .,” elicit responses supportive
of this statement. The implication then is for me.to really know more
psople 1if I am to increase the numbers of okay people. Another.way of
seeing this dilemma is--the people who really know me see me as okay.
And this is most important to each one of us. .

When the purpose of a meeting is to hear a lecture or view a
performance, then chairs in straight rows, facing the lecturer or
performars, are most appropriate. But chairs in straight rows at
msetings of adults and in thousands of classrooms where people only view
the backs of other people's heads appear to me to be unsupportive of
knowing others and esgecially of knowing how others are knowing me.

The teacher who valufs having student interaction during class discussions
defeats his own goa] by keeping the students facing the front of the room.
A person is more to speak 1if he can see what the listeners are doing
vith vhat he 1is ng, and eye contact helps greatly in this.

ing Qaboratory and especially the T-Group as shared in this
papér are conduciviy$o knowing self and others and thus to closing the
€8P, Or at least narrowing it, between our inner needs and the outer
detands (real or imagined) of society's people and institutions. In .
the final analysia are we not more alike than we are different? As Carl
Rogers has said, "What is most personal is most general.” For each one
of ua this phenomenon awaits our personal discovery. The social milieu
wvhich allows &nd encourages this discovery brings us all closer to the
ideal of self understanding. With increaaed self undét-t-nding achieved
through active confrontation and leveling with others comes increased
understanding of others and of society in general. The improved society
begina with the improved self:S We hear this in our churches, schools,
from public officials and from many others, but the means for achieve-
ment remain hszy to the greater portion of mankind. And, to refer

bsck to 'ewin and- Grabbe's premises shared earlier in Part I--it doesn't
just happen--we must translate what ia known into behavior.

!
*For increased understanding of this social phenomenon, read Earl
C. Kelly, In Defense of Youth, Englewood Cliffs, New Jersey: Prentice-
Hall, Inc., 1962).
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One auch vehicle often uaed to demonatrate a T-Group ia the "Self-
knowledge Pxerciase." It ia a aeriea of aentence atema which proceed from
the rather imperacnal to the peraonal, aomeWhat paralleling the phaaea of
group growth. The firat atem i{a "When I enter a new group, I feel . . ."
In moat caaea when people write a completion to this atem while aitting
in a new group and then ahare what they wrote, they diacover that their
completions are aimilar ahd often identical. For example, a common
completion ia "anxioua" or a like word,e.g., "acared.” As the participanta
continue writing completiota, for example--"Love ia . . ."-cthey diacover
that aa they move into more peraonal or intimate areaa, they feel greater
reluctance to ahare what they wrote. And in aome caaea they chooae not
to write anything down at all. Thia exerciae merely begina the proceaa
of group building; much more work remaina to be done to tranalate knowing
into behaving, aa pointed out by Lewin and Grabbe. I have participated
in thia exerciae hundreda of times and each time I diacover aomething
about zyaelf that I did not know before, perhapa due to the different
populationa or to my experiencea aince the laat participation (Atkina,
1967, pp. 4-6). Changing cognition ian’t neceaaarily followed by ego
and auper-ego changea or behavioral change. 'Re-education ia frequently
in danger of reaching only the official ayatem of valuea, the level of
verbal expreaaion and not of conduct; it may reault in merely heightening
the diacrepancy between auper-ego (the way I ought to feel) und ego (the
way I really feel), and thua give the individual a bad conacience. Such
a diacrepancy leada to a atate of high emotional tenaion but seldom to
corgect conduct. It may poatpone tranagreaaiona but 1a likely to make
:;e}ggrclnionl more violent when they occur .~ . ." (Lewin, p. 59),a atate

unlike that called "gunnyaacking” in tranaactional analyaia.

The T-Group 1-‘-:111 conaidered by many people aa one of the moat
powerful learning proceasea invented during thia century. The T-Group 1ia,

Devoted to the mutual facilitation of learning by all ita
membera. A major content of the learning aought ia the developing
experience of the group and ita membera in here- .nd-now behavioral
eventa. Each member ia encouraged to function aa obaerver-partic-
ipant, aa diagnoaticisn-actor, aa planner-executor-evaluator, aa
theoriat-practitioner, aa expreaser of feeling and critic of
expreaaion, and aa helper-client. (Bradford, 1964, pp. 122-123)

Values

In recent yeara aome aocial acientiata have been working on valuea
clarification (Ratha, 1966; Simon, 1972; Howe, 1973). The term alone
haa merit for re-edudation if the goal ia one of including people.
Clarification impliea non-judgment, although many aubjecta tend to hear
judgment in the title anyhow. Becoming more keenly aware of our valuea
and exploring the deeper meaninga in concert with othera in the climate
of the laboratory (auch aa deacribed herein) allowa for problem identifi-
cation and aelf-directed change.
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Values clarification exercieee are ueually pcrcon-l‘l;cccc-ontc of
values. Theae may be choeen from a prescribed liet or they may be derived
frow s epecified category, for example, valuee held about youx family,
your eonhood, stc. The reader who wiehes to pureue thees techniquee
further Ye referred to the reeource booke in the bibliography. The point

to be by mentioning value clarification in thie booklet is to empha-
size again, "It'e not what you do, it'e the way that you do {e."” .

Basic Needs Areas

William Schutz (Schutz, 1966) in building hie Fundamental Inter-
personal Relatione Orientation-Behavior Scalea liete three baeic need
areas of pereons in groupe. Thaee are (1) inclueion, (2) control, and
(3) affection. He further dividee each varisble into sub-parte for
purposee of hie ecalee and to i1lluetrate phenomena preeent in groupe.
Zach basic need area ie divided into expreesed--that which I will give;
and wanted--that which I need frgm you (othere). It ie theee areae of
baeic neede which cauee people to behave the way they do in groupe. PFor
example, one common queetion (ueually not openly expreeeed) ie "What ile
the cost of memberehip in thie group (inclueion)?” Let'e take one of
the extremese. For an example, a pereon criee in the group and ie perceived
immediately ae having achieved memberehip. "Wow! the price of admieeion
1e to cry. No way will I ever get into thie group." To deal with the
deeper meaninge for each pereon of these baeic need areae requiree a
truating climate, one in which each member feale that he hae had a etrong
pereonal inveetment in bringing it about. The degree of truet will no
doubt vary for each pereon and thue only he knowe what that ie for him.
Zveryone hae a wealth of information euch ae thie which neede to be in
the group (public) before each pereon can appropriately reepond to the
dimeneione of inclueion, control and affection. When one attempte to
vieualize the magnitude of the varying degreee and complexitiee of theee
phenomena in any given group the taek ie overvhelming for any one pereon.
Thue, in a climate of truet where distortione of information can be S
cleared and where needed information need not be withheld increaeed
underetanding can and doee occur.

The preeent etate of the laboratory approach to learning le ccntcd.
rather succinctly and to the point by Robert Golembeweki and Arthur
Blumberg in the introduction to their text, .Seneitivity Training and the
Laboratory Approach.

The laboratory approach ueee a variety of waye and meane of
getting et experiential leerning. The "T-Group” ie thé best
. known vehicle in thie repertoire. It involvee a emall group of
people intent on explorirtg their owr Interpereonal and group P
relatione with the help of a trainer. There are, however,
diveree waye of including eimilar learning proceeses For
example, theee other vehiclee for experiential learning include
"confrontation designe,” "third-party interceptione,” and a hoet
of other epin-offe of the T-Group and ite underlyiny Proceeeee.
In a eignificant eenee, the T-Group ie *kind of ideal learning

[
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.nviron==nt. then. Its propcrtic- tan be divereely approximated
but often cannot be, or need to be, duplicated in the world
outside oi\thc sensitivity training laboratory.

Describing what processes and outcomas the laboratory
approach does induce is even more difficult ,than 1llustrating
the diverse forms which-its learning environments do take. For
example, “feedback” is one of the basic processes that is {nduced
in unuaually direct form in the T-Group. Narrowly, feedback
procéssea involve the ways in which people learn about the imapct
they’are having on others. Broadly, but still validly, feedback
procesasa touch the very heart of how people come to be what they
are. Put otherwiae, feedback processes are basic in human devel-
opment and change. ‘

The brief description above of feedback, and of its diverse
human relevance and aignificance, in effect, drive home a signifi-
cant point about the fullness of the laboratory approach. Let ua
make explicit what that description implies. Without gilding the
111y, we know both practically and theoretically that feedback
processes are significant. How feedback can bl made more effective
is one of the significant learnings to which the laboratory
approach can contribute. Cognitive knowledge, as it were, can
mother applied inventions. Perhaps of even greater significance,
the laboratory approach can also demonstrate to people how much
they depend on the quality and quantity of their feedback. In
turn, such a personal insight reinforces the need to develop
appropriate attitudes and better skills for giving and receiving
feedback. These attitudes and skills are critical in determining
the quality of one's interpersonal and group experiences; and
their development is a difficult as well as a precious thing.
This significance and difficulty both suggest the formidable
nature of the task to which the laboratory approach seeks to
contribute. (Golembiewski s Blumberg, 1973, pp. x-XI)

The following quotation from the A
in the Individual and Society by Snell and Cail J. Putncy. to me, lends a
tremendous amount of support to laboratory education. And perhaps it is
an appropriate way to reach closure on this booklet.

The adjusted American lacks self-approval; that is to say,
he has not developed a self-image that he can believe 1gAboth
accurate and acceptable. To do so he would require suc®dssful
techniques for creating an accurate and acceptable self- -image
through honest introspection, candid association, and meaning-
ful activity. The patterns to which he has adjusted do not
include such techniques. Instead, the culture abounds with
misdirections, which the adjusted American acquires. (Putney,
Putney, 1964, pp. 63-64)
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